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Abstract

Completing higher education is quintessential to ensure that students with intellectual
disability (ID) and autism enjoy successful future outcomes. The integration of students with
ID and autism in higher education inculcates the required knowledge, competencies, and
experiences to prepare them for independent and successful life. This study investigated the
perceptions of university faculty regarding integrating college students with 1D and autism in
Saudi Arabia. An online web questionnaire survey was conducted among 1,135 faculty
members across 26 universities. Data were analyzed using descriptive statistics, comparing
variances, and t-test. The results indicated that faculty members had positive perceptions about
the integration of students with ID and autism, with significant differences only emerging
between those who did and did not undergo disability-related training, suggesting that faculty
members who underwent training had higher means in positive perceptions and, therefore, a
higher level of willingness to engage with college students with ID and autism. Positive
perceptions of university stakeholders can greatly enhance inclusive higher education for
students with ID and autism, while positive faculty perceptions can influence various practices
that create an appropriate educational venue in which to learn. To meet the needs of students
with ID and autism, faculty members require continual special professional development.
Colleges or universities that seek to increase the integration of students with ID and autism
could develop and reform learning practices and environments for them and ensure supportive
and appropriate practices.
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Introduction

Saudi Arabia has embraced the inclusion of individuals with disabilities across all educational
stages. At the international level, Saudi Arabia's signing of the United Nations Convention on
the Rights of Persons with Disabilities was an affirmation of its belief in the rights of individual
with disabilities across all life domains. That agreement focused on respecting not only the
dignity of such individuals but also their abilities, choices, and independence. It also assured
them the provision® of equal educational and work opportunities without discrimination. At the
local level, policymakers in Saudi Arabia have enacted several regulations enhancing equality
and fairness for individuals with disabilities to provide equal access to different services.
Therefore, Saudi Arabia has taken substantial strides to ensure the educational, employment,
and social rights of individuals with disabilities.
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Acrticle 2 of the Provision Code for Persons With Disabilities in Saudi Arabia indicates
that education for individuals with disabilities should be provided across all educational
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stages—including kindergarten, general education, vocational training, and higher education—
so that it is not only commensurate with their abilities and needs but also facilitates their
inclusive education access; continuous evaluation of curricula and services provided in this
field is also mandated (King Salman Center for Disability Research, 2000). In Article 14, the
Ministry of Education (2016) confirms the significance of providing transitional programs and
services for individuals with disabilities to ensure smooth transition from secondary to further
education, training, or employment. The Ministry of Education has also directed universities to
facilitate the transition of individuals with disabilities to universities so as to increase their
chances of enrollment by providing various services and making the necessary, reasonable
adjustments in the physical environment to facilitate their universal access to various university
buildings. Concerned with providing support services to college students with disabilities, it
also encouraged the establishment of units or centers in all public universities to help them
succeed (Authority for the Care of People with Disabilities, 2023). Therefore, individuals with
disabilities in Saudi Arabia currently have better chances of being involved in an integrated
community. Recent educational reforms and policy implementations indicate the development
of integrating higher education chances for students with intellectual and developmental
disabilities (Gilson et al., 2020).

Since the authorization and establishment of units or centers of services for students
with disabilities in institutions of higher education, all public universities in Saudi Arabia have
reported raised enrollment rates of students with disabilities in different colleges and programs.
Although the Ministry of Education has encouraged the acceptance of individuals with
disabilities in all universities, students with intellectual disability (ID) and autism are still
scarce. Recent statistics revealed that 5,676 students with disabilities gained admission to 26
Saudi public universities that have units or centers for students with disabilities. Of these
students, only 1% had ID and 3% had autism (Authority for the Care of People with Disabilities,
2023). Most students with disabilities who were admitted had physical disabilities (25%),
blindness (24%), and deafness (20%). Despite adequate recommendations and efforts, higher
education is still limited in terms of creating an inclusive place where students with disabilities
can engage under normal circumstances (Valle-Fldorez et al., 2021). Therefore, substantial
efforts to provide integrated and equal regular education for students with ID and autism should
be prioritized.

Universities are places where students develop multiple competencies and skills aimed
at preparing them to engage successfully in society. Recent research has confirmed the
beneficial role of higher education institutions on all college students, with or without
disabilities (Agarwal et al., 2021; Gilson et al., 2020). In particular, research investigating the
benefits of students with ID and autism accessing higher education has reported positive results.
For instance, Weinkauf (2002) identified several student outcomes in inclusive higher
education settings such as the development of academic skills and improvement of self-esteem,
confidence, and employment skills. In addition, Zafft et al. (2004) asserted that higher education
students with ID showed positive future outcomes by improving their employment skills and
competing for high salary job opportunities with reduced amount of support. Previous research
also indicated that mentoring and the use of university supports and technology were essential
components to promoting academic development and the ability to live independently for
students with disabilities in higher education settings (Culnane et al.,
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2016; Evmenova et al., 2017; Kelley and Westling, 2013). University venues have embraced
students with ID and autism, providing an array of campus-based experiences that develop their
skills in three essential aspects—academics, independent living, and employment— leading to
better life outcomes (Agarwal et al., 2021; Butler et al., 2016; Miller et al., 2016).

An extensive employment gap occurs between working-age individuals with
disabilities and ordinary individuals. The latest statistics reveal that almost 63% of Saudi
Arabian working-age (25-54 years) ordinary individuals are employed, compared to 18% of
those with disabilities (General Authority for Statistics, 2022). Although the statistics on the
percentage of Saudis securing competitive employment are limited, international statistics
indicate that they are less likely than their ordinary peers to enjoy competitive employment
(Hiersteiner et al. 2016; U.S. Bureau of Labor Statistics, 2023). In 2022, in the United States,
only 21.3% of individuals with disabilities and 16% of individuals with ID had a secure job
compared to their ordinary peers (65.4%) (U.S. Bureau of Labor Statistics, 2023). Due to these
low paid job rates, individuals with ID have face poverty, which affects different aspects of
their life (Agarwal, 2021; Jahoda et al. 2008). High unemployment rates have resulted in
increased enactments of policies and practices—such as access to higher education programs
(Avellone et al., 2021)—to ensure the successful transition of individuals with ID to
employment (Carter et al., 2012).

Evidence reveals that access to higher education for students with ID and autism is
linked to increased job opportunities as contributing adults within their societies. Sannicandro
et al. (2018) argued that the future outcomes of students with ID participating in postsecondary
education is associated with improved hiring rates, increased weekly income, decreased
reliance on government financial support. Research has also confirmed better employment
outcomes for students with ID who had higher education compared to those who did not (Grigal
& Dwyre, 2010; Moore & Schelling, 2015; Smith et al., 2012). Grigal et al. (2011) affirmed
that individuals with ID who completed either a two- or four-year higher education program
had greater opportunities of getting a paid job. Smith et al. (2018) also reported that individuals
with ID who completed postsecondary education were 14% more likely to maintain paid
employment, and 44% of them obtained higher weekly wages than did those without higher
education. While evaluations of the integration of individuals with ID and autism into
institutions of higher education are significant for ensuring their success, holistic evaluations
of the attitudes of different integral university stakeholders are equally important.

Therefore, a nationwide research project on all public universities in Saudi Arabia was
conducted to determine administrators’, faculty members’, and ordinary college students’
perspectives toward integrating college students with ID and autism. As recent trends suggest
improving postsecondary participation among individuals with 1D and autism (Gilson et al.,
2020), and as these chances continue to expand, capturing the perspectives of different
stakeholders in Saudi Arabian public universities is crucial. This national research project was
divided into three studies. This study sought to determine faculty members’ perspectives on
different variables: gender, position, years of experience, college type, university’s
geographical location, and prior disability-related training, toward integrating college students
with ID and autism.

Researchers have discussed university faculty members’ attitudes toward integrating
students with disabilities—including those with ID and autism—and reported differing
viewpoints. In some studies, many university faculty members were welcoming of the idea of
including and providing learning and classroom accommodations for students with ID and
autism, demonstrating positive beliefs about the benefits of their accessing postsecondary
education (Almutairi et al., 2021; Baker et al., 2012; Gibbons et al., 2015; Jones et al., 2016).
Gilson et al. (2020) also reported that university faculty members would be willing to practice
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inclusive behaviors with students with ID and autism in their campus. However, many of the
factors they predicted would influence the viewpoints of the faculty members regarding their
willingness to accept students with 1D and autism were not statistically significant. McCabe et
al. (2022) highlighted the factors that could motivate university faculty members to include
students with ID in their courses such as willing to teach all students, inquisitiveness, colleague
encouragement, course subject, and prior experience. Carey et al. (2022) also found that
university faculty members expressed a variety of benefits of the inclusion of students with 1D
in university courses; participants from the study shared unique recommendations for other
faculty members who intend to teach inclusive classes such as developing awareness of
disability, increasing engagement, preparing with strong pedagogy, improving teaching
competencies, structuring course management plans, and meeting students with ID and autism
prior to their inclusion in classes.

Other studies, however, reported that university faculty members lacked knowledge
about including students with ID and autism in their classes and were not familiar about
interacting with them (Gibbons et al., 2015; Love et al., 2019). Moreover, Fekete (2013)
indicated that university faculty members believed that student with ID had fewer
opportunities for success in institutions of higher education due to their lack of necessary skills.
They also highlighted obstacles to including students with ID in their courses and believed that
preliminary courses were sufficient for them. Gibbons et al. (2015) also reported that university
faculty members believed that ordinary students may feel uncomfortable if students with ID
and autism were included in their classes. In addition, faculty members mentioned that
including students with ID and autism may change the course routine and monopolize the
faculty’s time as they would require more attention than would ordinary students (Gibbons et
al., 2015).

Research on the perceptions of faculty members regarding the inclusion of students
with ID and autism in institutions of higher education in Saudi Arabia is scarce. Moreover,
faculty members may lack the experience of dealing with students with 1D and autism, leading
to adverse impacts on their inclusion in college courses (Carey et al., 2022). This negative
impact directly influences the course atmosphere and students' academic progress (Jones et al.,
2016). Therefore, a national survey of all public universities was conducted to investigate
faculty members’ perceptions about the inclusion of students with ID and autism in college
programs and courses. The results of the present study would provide a preliminary
investigation into the readiness of the environment of public universities in Saudi Arabia with
regard to integrating college students with ID and autism. Two research questions are
addressed:

* RQ 1: What are the perceptions of university faculty regarding integrating college
students with ID and autism in Saudi Arabia?

* RQ 2: Are there statistically significant differences in average faculty perceptions
associated with demographic factors (gender, academic rank, years of experience, type
of college, university region, and training)?

Method

Study Design

This study employed an online survey to investigate the insights of university faculty members
about the inclusion of college students with 1D and autism in Saudi Arabia. It attempted to
identify the university faculty members’ attitudes toward integrating and dealing with college
students with ID and autism in their courses. As this study recruited all Saudi public university
faculty members whose contact information was publicly available, an online survey presented
a practicable and cost-effective approach to reach such a wide range of participants.
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Study Tool

The survey guestionnaire that was developed based on not only a literature review of university
faculty attitudes toward the inclusion of students with disabilities but also adaptations to items
using five relative tools. It was improved to examine faculty members’ self-rated perceptions
about integrating college students with ID and autism in their classes and consisted of 39 items
across three domains: willingness to deal with students with ID and autism (14 items; e.g., “I
must adapt all the learning styles for my students in their university courses, whether they are
students with ID and autism or ordinary students” and “If I had a choice, I would teach courses
involving students with ID and autism”), disability awareness (12 items; e.g., “Students with
ID and autism can perform their university duties and obligations like the rest of the ordinary
students” and “T understand that reasonable accommodations do not change course content or
objectives”), and inclusion of students with ID and autism (13 items; e.g., “Inclusion of students
with ID and autism will create a positive learning environment for all students” and “Many of
the things faculty do with ordinary students in the classroom are also appropriate for students
with ID and autism”). Responses were rated on a five-point Likert scale 1 = strongly disagree,
2 = disagree, 3 = agree, 4 = highly agree, and 5 = strongly agree.

The expert review technique was conducted to evaluate the face and content validity of
the survey questionnaire. It was assessed by six special education experts from the faculty of
different universities. Their suggested changes were incorporated for further modification.
After administering and receiving 50 filled pilot questionnaires, Pearson correlation coefficient
was conducted to assess internal consistency validity. The data indicated that all the survey
questionnaire items belonged to their dimensions and to the overall score of the questionnaire
(see Table 1 and 2). The questionnaire’s reliability was also calculated. The Cronbach’s alpha
coefficient indicated that the total score had high alpha values (.946). The coefficient alphas for
each domain exhibited very good reliability (willingness to deal with students with ID and
autism was .86, disability awareness was .89, and inclusion of students with ID and autism was
.89).

Sample and Sampling Procedures

The study invited all university faculty members in Saudi public universities to participate. The
first step was to determine which universities had units or centers of services for students with
disabilities. Out of 29 Saudi public universities, 26 had units or centers serving students with
disabilities (Authority for the Care of People with Disabilities, 2023). These universities were
collapsed into five categories for analysis (north, south, east, west, and central regions). The
colleges of faculty participants were also collapsed into three categories for analysis
(humanities, science, and health colleges). The recruitment process was limited to include
participants whose personal contact information was publicly available, yielding a list of 3,212
university faculty members.

Data Collection and Analysis

Faculty perceptions about integrating college students with ID and autism were collected via a
survey questionnaire consisting of 39 items. The survey was administered by sending a series
of e-mail invitations, which contained an overview of the research, the expected time for
completion, and the URL and the code to access the questionnaire. Weekly email reminders
were sent, for two weeks, to encourage participation. Once responses became available, data
were imported into the Statistical Package for the Social Sciences (SPSS) for three types of
analysis. Descriptive statistics, such as frequencies, computation means, and standard
deviations, were conducted to analyze the demographic data (i.e., gender, academic rank, years
of experience, type of college, university region, and training) and faculty perceptions about
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including college students with ID and autism. One-way analysis of variance (ANOVA) tests
were used to identify any differences on faculty responses about integrating college students
with ID and autism based on independent variables (i.e., academic rank, years of experience,
type of college, and university region). Finally, t-tests were conducted to analyze the
differences between gender and training in terms of faculty attitudes toward including college
students with ID and autism.

Results

The results can be broken down based on the following: (a) demographic information of the
participants, (b) perceptions about integrating college students with ID and autism, and (c)
additional results.

Demographic Information of the Participants

Of the 3,212 university faculty members who were invited, 1,135 participated, resulting in a
35.3% response rate. For online questionnaires, a 34% response rate is acceptable (Tourangeau
et al., 2013). Out of 1,135 faculty members who completed the questionnaire, 47 % (n = 534)
were male, and 53% (n = 611) were female. Of these, 4.4% (n = 50) were teaching assistants,
19.4% (n = 220) were lecturers, 42.9% (n = 487) were assistant professors, 19.7% (n = 224)
were associate professors, and 13.6% (n = 154) were full-time professors. Moreover, 15.2% (n
= 173) of the faculty members had college teaching experience for five years or less, 33.4% (n
= 379) between 6 and 10 years, 33% (n = 374) between 11 and 20 years, and 18.4% (n = 209)
more than 21 years. Seventy percent (n = 799) of the participants were from humanities
colleges, 19.8% (n = 225) were from sciences colleges, and 9.8% (n = 111) were from health
colleges. It is noteworthy that 83% of the current college students with disabilities in Saudi
Arabia are enrolled in humanities colleges (Authority for the Care of People with Disabilities,
2023). With regard to university regions, most participants were from the central region 56.5%
(n=641), 17.6% (n = 200) from the west, 10% (n = 114) from the north, 9.7% (n = 110) from
the east, and 6.2% (n = 70) from the south. The majority of participants 85.4% (n = 969)
underwent no prior staff development training sessions in dealing with students with ID and
autism, and only 14.6% (n = 166) had undergone professional development training. Faculty
members were asked to express their thoughts about whether college students with 1D and
autism should be given equal opportunities to learn in Saudi universities. Most 68.2% (n = 774)
answered yes, 8.5% (n = 96) answered no, and 23.3% (n = 265) were unsure.

Perceptions about Integrating College Students with ID and Autism
As Table 3 shows, the perceptions of the surveyed faculty members fell between agree and
highly agree (M = 3.3, SD = .58) with regard to integrating college students with 1D and autism
in their courses. Among the three main dimensions of the questionnaire, faculty members rated
disability awareness as the highest (M = 3.5, SD = .64), followed by the willingness to deal
with students with ID and autism (M = 3.2, SD = .63) and finally the domain of inclusion of
students with ID and autism (M = 3.1, SD = .69).

Of the 39 questionnaire items, faculty member rated the following items the highest:
"There is a need to provide universal access to all campus buildings to facilitate the movement
of students with ID and autism,” “If I agree to have a student with ID or autism in my course,
I will be open to modifying my teaching style to give that student an equal opportunity to learn,”
and “Provision of modifications or accommodations ensures fairness for students with ID and
autism" (M =4.3,SD =.89; M =4.09, SD =1.1; M =4, SD = 1.1, respectively). Respondents
rated the following items the lowest “I have been trained to work with students with 1D and
autism,” “Inclusion of students with ID and autism will not require significant changes in course
procedures and additional effort,” and “It is better to provide learning for students with ID and
autism in regular courses and rooms" (M =2.21,SD=1.3; M=2.27,SD=1.04; M =25, SD
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= 1.2, respectively) in terms of their perceptions about integrating college students with ID and
autism. The complete details of all 39 questionnaire items are given in Table 3.

Additional Results

An additional analysis exhibited further results. First, a one-way ANOVA was performed to
examine any differences in faculty responses about integrating college students with ID and
autism based on their academic rank, years of experience, type of college, and university region.
This revealed no significant differences in faculty perceptions—F(4, 1130) = 1.64, p = .16—
on faculty academic rank. It also revealed no significant differences in faculty perceptions on
faculty years of experience, type of college, and university region—F(3, 1131) = 2.49, p =.059;
F(2, 1132) = .65, p = .62; F(4, 1130) = 2.3, p = .057—respectively. Second, a t-test was
conducted to determine differences between faculty gender and faculty training in terms of their
attitudes toward including college students with ID and autism. This analysis revealed no
significant differences between male (M = 3.25, SD = .57) and female (M = 3.26, SD = .6)
faculty members, t(1133) = -.32, p = .75, suggesting that both perceived integrating college
students with 1D and autism similarly. It is noteworthy that even though two separate male and
female departments have been established in all Saudi universities, both programs follow the
same academic plans (Alhossan & Trainor, 2017). In contrast, the analysis revealed significant
differences between faculty members who had staff development training sessions in dealing
with students with ID and autism (M = 3.6, SD = .54) and those who had not (M = 3.2, SD =
.57), 1(1133) =8.44, p = .001, suggesting that those who underwent training had higher means
in positive perceptions—implying a higher level of accepting college students with ID and
autism in their classes—than did who had not (see Table 4).

Discussion

This study investigated university faculty members’ perceptions about including college
students with ID and autism in their courses, because Saudi universities are still in the initial
stages of admitting them. The findings of the study were supportive and encouraging. Overall,
the surveyed faculty members indicated positive perceptions. Their mean ratings fell between
agree and highly agree (M = 3.3, SD = .58) indicating their willingness to include college
students with ID and autism. In addition, they highly rated all three questionnaire dimensions:
disability awareness (M = 3.5, SD = .64), willingness to deal with students with ID and autism
(M = 3.2, SD = .63), and inclusion of students with ID and autism (M = 3.1, SD = .69). This
result indicated strong positive perceptions among faculty members in all universities across
the country about having college students with ID and autism and provides evidence that most
of the integral stakeholders of the Saudi public universities are welcoming toward those
students. These encouraging results were supported by Lopez-Gavira et al.’s (2021) study,
which found that the positive perceptions of university faculty members towards college
students with disabilities enhances inclusion. These findings also align with previous research
findings that university faculty members hold positive perceptions about students with
disabilities in their classes (Almutairi et al., 2021; Gilson et al., 2020; Pérez-Esteban et al.,
2023). The increase in positive perceptions toward including such students predicts a turning
point in inclusive higher education for students with ID and autism.

Among the 39 questionnaire items, “There is a need to provide universal access to all
campus buildings to facilitate the movement of students with ID and autism,” “If T agree to
have a student with ID or autism in my course, | will be open to modifying my teaching style
to give that student an equal opportunity to learn,” and “Provision of modifications or
accommodations ensures fairness for students with ID and autism” were the highest rated. Thus,
faculty members emphasized the importance of providing feasible adjustments to ensure that
college students with ID and autism participate as much as do ordinary students. These findings
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support the argument of Fossey et al. (2017), who articulated that reasonable adjustments foster
inclusive college education for students with disabilities. Garcia-Gonzalez et al. (2021) pointed
out that traditional architecture was one of the greatest barriers preventing inclusive higher
education. Danso et al. (2019) also confirmed that architectural obstacles increase isolation for
students with disabilities. The surveyed faculty members emphasized that they are open to
modifying their teaching style to provide better learning opportunities for college students with
ID and autism. They also asserted the importance of implementing modifications and
accommodations to grant equal learning opportunities for such students. These findings support
previous studies that described how university faculty members adapted various evaluation
strategies for students with disabilities by extending project deadlines and tests times, using
technical supports, and using alternative assessment (Encuentra & Gregori, 2021; Valle-Flérez
et al., 2021). Lopez-Gavira et al. (2021) contend that university faculty members are a key
figure in ensuring inclusive education for students with disabilities.

On the other hand, the items “I have been trained to work with students with ID and
autism,” “Inclusion of students with ID and autism will not require significant changes in course
procedures and additional effort,” and “It is better to provide learning for students with ID and
autism in regular courses and rooms” were lowest rated. The significance of holding staff
development training to deal with students with ID and autism was obvious not only because
the item on faculty training was the lowest rated but also because other findings indicated
significant differences between participants who did and did not receive training on how to
interact with students with ID and autism, suggesting that those who did had more positive
attitudes toward accept college students with ID and autism in their courses than did those who
did not. Although they had limited professional development on this matter, faculty members
were willing to accept college students with ID and autism. These findings aligned with those
of Alhaznawi and Alanazi (2021) and Waitoller and Thorius (2016), who reported that faculty
who had prior disability-related training or experience had positive perceptions and practices
toward inclusive education.

The present findings also revealed some of the fears and concerns of the faculty
members. They still had reservations that having college students with ID and autism will add
an additional burden to their duties and efforts. Alhaznawi and Alanazi (2021) also found that
the vast majority of the faculty members agreed that dealing with college students with high
incidence disabilities requires extra efforts. These concerns may lead to most of the respondents
preferring to provide learning for students with ID and autism in specialized courses and
classrooms, isolated from ordinary students. However, they responded to various questionnaire
items that they would feel comfortable and satisfied when students with ID and autism are
included in university courses. These findings should be interpreted cautiously because
integrating college students with ID and autism is in the initial, ambiguous stages in Saudi
Arabia. Faculty members’ fears concerns are reasonable because the full inclusion for students
with disabilities usually passes through phases from isolation to least restrictive environment.
Another explanation for these findings is that faculty members have been hesitant about placing
students with ID and autism in regular classes due to their lack of disabilityrelated training or
experience. These findings contradict the results from some previous works, which argued that
faculty members or administrators who have positive perceptions about integrating college
students with ID and autism tend to place them in traditional courses and classes with their
peers (Almutairi et al., 2021; Gibbons et al., 2015; McCabe et al., 2022).

The results further revealed that none of the various predictive variables (gender,
academic rank, years of experience, type of college, and university region) showed significant
differences in terms of faculty perceptions. These findings reflect the good impression that the
vast majority of an integral component of universities—faculty members—are paying
substantial attention to integrating college students with ID and autism. Therefore, based on
their currently high perceptions to include college students with ID and autism in Saudi
universities, we predict a promising future for the postsecondary education of such students.
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Implications for Practice

This study has significant practical implications that can fill certain gaps in the integration of
college students with ID and autism. The vast majority of faculty members reported inadequate
disability-related knowledge and experiences. It is very important for college students with ID
and autism to demand that all universities stakeholders are well-prepared for their integration.
To meet the needs of students with ID and autism, faculty members need continual special
professional development. Professional development related to disability can be improved by
participating in activities, such as training sessions, conferences, professional consultations for
faculty members, and professional tutoring. These findings are useful for colleges or
universities that seek to increase the acceptance and integration of students with ID and autism.
They could develop and reform learning practices and environments for students with ID and
autism and ensure supportive and appropriate practices. These findings provide guidance for
facilitating and supporting the diversity and integration of students with ID and autism in higher
education.

Implications for Future Research

Further in-depth research is needed to better understand some issues. For example, the study
findings relied on responses gathered from faculty members currently working at universities.
There is a need for a comprehensive understanding of all faculty members’ attitudes toward the
integration of college students with disabilities. Therefore, the attitudes of the faculty members
who are currently pursuing further education should also be determined. More research is
needed to address in greater detail the outcomes of integrating college students with 1D and
autism. The present study only revealed that faculty members are willing to provide various
types of modifications, accommodations, and a supportive environment to enhance inclusive
higher education for students with 1D and autism. However, these findings cannot ensure
successful outcomes for these students in higher education unless longitudinal and efficacy
studies are conducted. In addition, separating students with ID from those with autism may
reveal a different angle from the current faculty perceptions and beliefs. Lastly, a guidance
study should be conducted to highlight examples of successful faculty training projects related
to disability.

Limitations

This study has certain limitations. First, because of the lack of existing literature related to
inclusive higher education for students with disabilities in Saudi Arabia, the study depended on
the international framework to investigate faculty perceptions about integrating college
students with ID and autism in the Saudi Arabian context. Second, the distribution of the
questionnaire was limited to participants whose personal contact information was publicly
available via department websites. Unfortunately, some university websites provide limited or
no contact information, potentially affecting the study sample size. Finally, this study only
gathered perceptions of faculty members working in universities at the time the questionnaire
was distributed. Questionnaires were not distributed to a considerable proportion of faculty
members because they are currently in scholarship pursuing further education.

Conclusion

Positive perceptions of university stakeholders can greatly enhance inclusive higher education
for students with ID and autism. Positive faculty perceptions particularly influence various
practices that create an appropriate educational venue in which to learn. In Saudi Arabia,
university faculty members express their willingness to accept college students with ID and
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autism in their courses. What stands out from the findings is that they were very willing to
provide various kinds of modifications and accommodations to meet the needs of students with
ID and autism and to undergo professional development training to deal effectively with such
students. This would positively influence all significant practices needed to enhance inclusive
higher education for students with ID and autism.
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Table 1 Pearson Correlation Coefficients between Items and Their Dimensions and Overall
Questionnaire Score

Item Correlati Correlati Iltem Correlati Correlati Item Correlati Correlati s on to on to the
s on to on to the s on to on to the their total their total their total dimensio score dimensio
score dimensio score ns ns ns
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1 **0.602 **0.567 14 **0.685 **().704 27
**(,733 **(),746

2 **0.601 **(),557 15 **0.272 **().286 28
**().47 **0.343

3 **0.618 **058 16  **0.757 **0.641 **().584
**(),592

4 **0611 **().567 17 **0.689 **(),553 30
**(.627 **0.519

5  **0.451 **0.549 18 **0.624 **().506 31
*%0.62 **0.611

6 **0.386 **0,357 19 **0.757 **0.655 32
**0.402 **().266

7 **0.509 **0,317 20  **0.328 **0).441 33
**0.419 **(.365

8  **0.543 **0.418 21 **0.559 **0.41 34  **0.628
**0.504

9  **0.618 **056 22 **0.557 **0.422 **0.681
**0.579

10 **0.487 **().444 23 **0.729 **0.678 36
**(.655 **(.656

11 **0.526 **().457 24 **0.789 **(.698 37
**(.763 *%(),745

12 **0.348 **().234 25 **0837 **(,732 38
**().747 **().73

**0,582 **0.603 26 **0.783 **0,658
13 **0.747 **0.743 39

Note. ** Significant Correlation at 1%.

Table 2 Pearson Correlation Coefficients between the Dimensions and Overall Questionnaire

Score
Dimensions No. of items Correlation to the total
score
Willingness to deal with students with ID and 14 autism **0.897
Disability awareness 12 **(0.864
Inclusion of students with ID and autism 13 **0.,916

Note. ** Significant Correlation at 1%.

Table 3 Descriptive Statistics of the Questionnaire Items

Willingness to deal with students with ID and autism

SD

1 Provision of modifications or accommodations ensures 4
fairness for students with ID and autism
2 I must adapt all the learning styles for my students in their

11

university courses, whether they are students with ID and autism or ordinary students



10

11

12
13

14

15

16

17

18

19

20
21

22

23

24

25

26
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If | agree to have a student with ID or autism in my course, | 4.1 1.02 will be
open to modifying my teaching style to give that student an equal opportunity to learn
Curriculum and curricular modifications made for students 3.3 1.2 with ID
and autism will have a positive impact on ordinary students in the classroom
Curriculum and curricular modifications made for students 3 1.2 with ID
and autism will have a negative impact on ordinary students in the classroom
Curriculum and curricular modifications made for students 2.7 1.2 with ID and autism
will not impact ordinary students in the classroom

My course content is appropriate for students with 1D and 3 1.2 autism
There are many places where the participation of students with 3.1 1.2 ID and
autism is appropriate; my lecture hall is one of them

The presence of modifications and accommaodations for 3 1.1

students with ID and autism in my course will not distract ordinary

students and/or me

I have the knowledge and ability to work with students with 2.6 1.2 ID and autism in
my course

It is easy to modify my course description and syllabus for 3.1 1.2 students
with ID and autism

I have been trained to work with students with ID and autism 2.2 13

I am willing to use assistive technology that can facilitate 3.9 1.1 learning

for students with ID and autism

If | had a choice, | would teach courses involving students 3.3 1.2 with ID
and autism

Total 3.2 .63

Disability awareness
Students with ID and autism are able to develop critical 3.2 1.1 thinking skills as
well as can ordinary students

Students with ID and autism will be able to successfully 3.3 97 complete
undergraduate programs
Students with ID and autism will be able to successfully 3.6 .93 complete

diploma programs, especially professional diplomas
After graduation, students with 1D and autism are likely to get 2.8 1.03 the
same level of jobs as are ordinary students

Students with 1D and autism can perform their university 3 1.1 duties and

obligations as well as can ordinary students

Students with ID and autism will contribute to my course 3.3 1

There is a need to provide universal access to all campus 4.3 .88 buildings
to facilitate the movement of students with 1D and autism

I understand that reasonable accommodations do not change 3.6 1.1 course

content or objectives

I understand that reasonable modifications or accommodations 3.6 1.01 enable
students with ID and autism to have the same

educational opportunities as their ordinary peers

Being in a regular course will enhance the challenge of 3.6 .99 academic
development for students with ID and with autism

I believe that students with ID and autism can participate in all 3.5 1.02 aspects of college
life, including the classroom environment

The accommaodations offered to students with ID and autism 3.8 .96 will
enhance their independence
Total 3.5 .64

Migration Letters



1564 Faculty Perceptions Of Integrating College Students With Intellectual Disability And Autism:
Evidence From Saudi Arabian Universities

Inclusion of students with ID and autism

27  Inclusion of students with ID and autism will create a positive 3.3 1.1 learning
environment for all students

28 It is better to provide learning for students with ID and autism 2.5 1.2 in
regular courses and rooms

29  Many of the things faculty do with ordinary students in the 2.9 1.1 classroom are
also appropriate for students with ID and autism

30 Itis easy to maintain order in a class with students with ID and 3.1 1.1 autism

31  Not accepting students or isolating them in special classes has 3.5 1.1 a negative impact
on the social and emotional development of students with ID and autism

32 Inclusion of students with ID and autism will not require 2.3 1.03  significant
changes in course procedures or any additional effort

33 The behavior of students with ID and autism will set a good 3.8 1.04 example for ordinary
students

34 Students with ID and autism will not monopolize a faculty 2.7 1.1 member's time
and will not need more attention than do ordinary students

35  Administrators and policy makers should place students with 3.2 1.2 ID, autism, and
ordinary students in the same university courses

36  When students with ID and autism are included in university 3.5 1.1 courses, it will
give them a better chance to prepare themselves

for life

37 1 will feel comfortable and satisfied when students with ID 3.3 1.1 and autism are
included in university courses

38  Students with ID and autism do not hinder the learning of 3.2 1.1 ordinary students

39  Students with ID and autism do not affect the effectiveness 3.2 1.2

and quality of faculty teaching during the lecture
Total 3.1 .69
Total across dimensions 3.3 .58

Table 4 Differences between Training in Terms of Faculty Perceptions about Integrating
College Students with ID and Autism

Variable N M SD t df p

Yes 166 3.6 .54

Training 8.44 1133 .001

No 969 3.19 57




