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ABSTRACT

This article emphasizes the new meaning that social interaction acquires in the educational
processes of teaching and learning at the initial education level, in the current framework of a
historical and sociocultural context impacted by the advent of a health situation that abruptly
broke into the continuity and learning methodologies of the educational system in general. In
methodological aspects, the study was carried out under the criteria that govern research with
a qualitative approach and with the application of an inductive, interpretive phenomenological
research method. The participating subjects were teachers from public and private institutions
located in the city of Riohacha, Colombia; to whom the interview was applied to collect the
information that was subsequently analyzed and processed with the method of triangulation of
information sources. Among the main findings it can be mentioned that social interactions as
the basis of learning in early education children were abruptly interrupted, generating
deficiencies in the construction of learning, a reality on which to recompose its meaning in the
teaching process. - Learning. As a reflection, it can be indicated that the current socio-
historical and cultural context of initial education suggests that social interactions have been
seen with a new meaning, one adapted to the reality of the environment and that takes into
account any development in the future to guarantee its effectiveness on the construction of
learning in boys and girls.

Keywords: Resignify, Social interaction, initial education, construction of learning,
sociocultural context.

INTRODUCTION

In the last three years, the need has arisen to rethink the importance of social interactions in
view of the irruption of social, economic and health changes that have occurred in the world
and that have impacted the education system in general. In this regard, there is interest in
delving into social interactions in the current context of early education, because one of the
most recognized th'eories of learning within the educational context, based on the so-called
constructivist paradigm, supports the idea that individuals develop their cognitive and affective
processes in environments with the appropriate conditions to facilitate learning (Ortiz, 2015).
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Indeed, the theory of social constructivism emphasizes the influence of social and cultural
contexts on knowledge, as well as supporting a model of learning discovery that emphasizes
the active role of the teacher in his or her pedagogical practice, as well as the development of
mental skills by students through various routes of discovery. On this, Vygotsky (1982) states
that:

"Every function in the cultural development of the child appears twice: first at the
social level and then at the individual level, first in the midst of other people
(interpsychological) and then within the child (intrapsychological). This also
applies to voluntary attention, logical memory, and concept formation. All higher
functions originate as real relations between individuals" (p. 18)

It is possible to recognize in the contributions of Vygotsky (1982), how children begin the
gradual development of the construction of their learning through social interactions, which
allows them to acquire new and better skills, within the logical process that implies their routine
and family way of life. So, the learnings that derive from the activation of higher processes at
the mental level first originate from relationships with other people, and then move on to a
process of individual internalization.

Similarly, Quintero (2019) states:

"The social approach allows us to understand how students construct their
learning through interaction with their environment — their social environment —
since the interaction that the individual establishes with society plays an important
role in their intellectual functioning.” (p. 327)

However, the world in recent years faced a health situation that affected all human activities
and in which the education system was one of the most affected by almost completely
paralyzing face-to-face classes. This situation is confirmed by data from the United Nations
(2020) cited in Naslum et al. (2020) where it is mentioned that "school closures as a result of
the Covid-19 pandemic have generated unprecedented disruption in education systems for 1.6
billion students in 190 countries" (p.3).

In this regard, it is necessary to remember that the closure of schools is caused by the adoption
of urgent measures in the face of the exponential spread of the coronavirus, which included,
among other measures, social distancing and confinement in homes for an extended period of
time (UNICEF, 2020). Faced with this situation, there was an untimely interruption of the
students' presence in the classrooms, causing effects on their cognitive development,
traditionally obtained by the strategies applied by the teacher during the social interaction that
occurs in the spaces intended for the development of learning.

Consequently, there was an abrupt change from the teaching-learning methodology applied in
face-to-face mode to a distance education modality, whose pedagogical practices and tools are
based on new technologies through virtuality, creating virtual learning environments to give
continuity to the educational process. This change was made with the use of technological
instructional resources such as computer tools, virtual platforms, mobile devices, among
others; on which the contents of the different subjects were adapted to meet the learning
objective and with the purpose of giving continuity to the learning process and the well-being
of the children (Naslum et al., 2020).
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This is reaffirmed by Osorio and Céardenas (2021) when they state that "the possibility for
children to continue their learning, play and socialization processes remotely from their homes
has been the main strategy of countries to deal with the pandemic” (p.20). In this way, the
education system was able to face the challenge of resuming its functioning and raison d'étre,
with the aim of continuing with the pursuit of studies and continuing to train thousands of
students at all school levels.

However, the World Bank Group (2020) states that as a result of the school closure measures
due to the Covid-19 situation, a series of consequences in the educational field are
distinguished, where the interruption of learning, the increase in inequality, the reduction of
attachment to school and less provision of quality teaching stand out. These effects are a topic
of interest for all educational actors, because they depict the problematic situation that arises
in the present research, which has an approach that coincides with Hanushek & Woessmann
(2020) when they state that in 2020 there was already evidence that a high percentage of
students had very little effective instruction, And the learnings seem to have been almost non-
existent.

Based on the arguments presented, the reality experienced during the context of the pandemic
(overcome during the development of this year 2023) was an event about which questions are
currently being raised about the quality of effective instruction by teachers; as well as the
acquisition of new learning by children in the initial education stage, based on the change in
social interactions that had routinely been established with teachers and peer groups, a
necessary foundation according to the constructivist theory of learning.

Therefore, to resignify the value of social interaction is the reconstruction of the school fabric
to promote the learning and integral development of boys and girls in early education. In this
regard, Gutiérrez and Ruiz (2018) state that the first years of life in human beings constitute a
stage with their own characteristics, where problems are analyzed taking into account the
subsequent development of the subject; That is why this period is considered the moment when
the foundations for the physical and spiritual development of man are laid. It is during early
childhood that knowledge, skills and habits are assimilated; Volitional-moral capacities and
gualities are formed that were previously thought to be attained only at older ages.

By virtue of the above, the following question arises:
What is the new meaning of social interaction in the current context of early education?
Referential theories about the phenomenon under study

The systematic review of the scientific literature has made it possible to string together a series
of arguments that made it possible to better understand the issue of the value of social
interactions in the context of early education, where learning in children under the approach of
social constructivism and its main exponent Lev Vygotsky (socio-historical and cultural
theory), It is initially acquired from social relationships in the classroom and then transitions
to individual learning. The declaration of a pandemic by the World Health Organization due to
the appearance of covid-19 forced the health systems in the countries to decree states of
confinement, the effects of which reached the education system, interrupting the process of
school training in the face-to-face modality for long periods of time.

Now, in the return to normality and the resumption of face-to-face classes in the classroom, the
value of social interaction must be resignified as a result of the disruptive change experienced
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in the context of the pandemic. But what is resignifying? and why should the value of social
interaction be resignified?; Answers are presented below:

Resignification: Conceptual Aspects

The concept of resignification can be understood, based on the ideas of Molina (2013) cited in
Veldzquez and Rodriguez (2020) as "a process that intervenes to modify the versions of the
past, which can also be considered for those of the future as has been proposed from the
Appreciative Dialogues"” (p. 52). So, in addition to being conceived as a process of change in
meaning, this also produces transformations in the derived actions that are evidenced in the
content and sense of the discourse; Therefore, constructing changes in these two aspects
consolidates in itself the resignification.

To generate a resignification, it is necessary to take into account that meaning is determined by
previous concepts and experiences that have already been internalized in individuals from what
they have lived in different contexts; For this reason, a resignification implies encouraging a
broadening of concepts. Therefore, the concept of resignifying applied to social interactions
aims to generate new experiences and emotions so that they change to new visions, on a holistic
perspective of the term that implies a new meaning of reality.

However, Velazquez and Rodriguez (2020) state that "resignification is an ambiguous concept
which does not have a single definition because actors decide to adapt this concept to their
needs" (p. 51). However, it remains an aspect that coincides in that it is conceived as a process
of change of meanings; Inany case, the use of the expression "resignification of the value of
social interaction" will always be a personal approach that defines the epistemic position of the
researcher.

Therefore, in the development of the research, resignation is proposed here as a "method", but
not in the sense of linear steps, but as a path, an open route that leads to the understanding of
the current context of early education; and consequently to the transformation of traditionalism
through a deep reflection on how social interactions have developed in the classroom. Sanchez
(2014) states that "reflection is the basic operation that is carried out when resignification is
carried out and this reflection is organically linked to action; Consequently, to resignify is to
reflect, and to reflect is to act on the basis of a critical understanding of reality" (p. 104).

Resignification is therefore a proposal that is defined from a deep sense of appreciation,
recognition and respect for the object on which one reflects, which is why resignification is
essentially a process of reflection. In this case, the situation experienced with the interruption
of social interactions with teachers and peer groups, with distance pedagogical practices, invites
us to reflect on how children learned in the initial education stage during that period of
transition or transformation of these relationships, seen from the perspective of the
constructivist theory of learning; For this reason, the value of social interactions at this school
level must be resignified.

On the other hand, Sanchez (2014) emphasizes that "Resignification is by definition an
expression of understanding. Comprehension is an active state of mind. To understand in a
process is to take a stance on it" (p. 106). Therefore, it can be inferred that the position is partly
of a personal character, since the understanding is of a personal nature. In such a way, the
process to resignify the value of social interactions in the context of education is an ethical,
epistemological, axiological and methodological stance to explicitly manifest what is assumed
about it, what it wants to express.
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Social Interaction

The phenomenon of interaction, understood as the influence that two entities (people or objects)
exert on each other's behavior through reciprocal actions, a characteristic that leads to the
establishment of dialogues between the parties (Claros, 2015). For her part, Inga (2020) states
that social interactions are relationships or encounters that are often reciprocal, creating means
to make agreements within spaces of coexistence, for the practice of play, work and educational
training with a high sense of communication between all.

Likewise, Macias (2017) states that the articulation between the teacher and the students in a
teaching and learning process reflects a content of reciprocity, in addition to behaviors pertinent
to the specific social and educational environment, giving greater relevance to the environment
that surrounds the reality of the social actors involved. Taking into account what the authors
have said, it is possible to infer that the basis of this reciprocity implicit in social interactions
is communication, although other relevant factors are also present.

Confirming the above, Martinez and Mendizabal (2019) state that communication is the basis
of any interaction process, which is why they emphasize that the interaction between teachers
and students must be based on communication, without this action neglecting emotional
support. Faced with this approach, the teacher acquires the main role because he is the one who
must design the interactions taking into account the historical and sociocultural context that
converges in the classroom (taking into account Vygotsky's approaches), as well as the different
levels of depth and complexity in the approach to the curricular contents and the competencies
that children acquire.

Value of Social Interaction in Early Childhood Education

Padilla (2023) states that early education is made up of a set of processes that generate
challenges in children and their families related to social interactions, teaching styles, new
teachers, learning environments, spaces and contexts; for which they are usually not prepared.
In this situation, there may be effects on the emotional, psychological, social and family
development, learning and academic performance; since these processes are decisive for
maturation and socio-affective and cognitive development that require continuity and
articulation.

Thus, the value and importance of social interactions in early education, as expressed by
Sanchez et al. (2016) is based on the fact that quality early education contributes to ensuring
children's social-emotional, cognitive and motor learning opportunities, in warm and
motivating environments properly implemented, providing security to children, their parents
and the entire educational community of the process that is carried out. Therefore, under the
premise that all children are social beings and that they establish relationships in the first
instance with their family environment and then join the school environment and continue to
strengthen those communication relationships that allow them to interact freely, autonomously
and independently; They reveal the value of social interaction within the pedagogical action of
the teacher in early childhood.

Subcategories of Social Interaction

The approach and the line of arguments on which the research has been developed allow us to
show the factors on which it is necessary to reflect in the process of resignification of the value
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of social interactions, that is, the subcategories that represent the problem under study. In this
sense, Figure 1 below shows these guiding elements on the process to be resignified:

Figure 1 Units of analysis to redefine the value of social interactions

*Educational management
*Teachers have their own
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the way in which the teacher is with the freedom to decide which
able to transmit his knowledge to alternative is most effective to
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cognitive performance in
children (Crespo, 2018).

addition to the generic and
specific competencies typical in
the teaching profile, the lived
reality suggests that the teacher
develops greater competency in
the use of technology and
different technological resources |

3 Coicaud, 2020

+Diversity *Democratic L o
pluralism, tolerance and of language with a cognitive -

shcepiance o frences (R momaina e fansni
_that should guide social between individuals. In
interactions in education, education, teaching. - learning is

based on human rights an act of communication

. (Morillo and Quijano, 2016)

. (Roman, 2017).

Note: The elements define the units of analysis that represent the purpose of the study
Vygotsky's Socio-Historical and Cultural Theory

Vygotsky's postulates maintain that social interaction allows children to acquire a certain way
of thinking, as well as to manifest a behavior that reflects the culture of the society in which
they develop. In his theory, Lev Vygotsky distinguishes two types of psychological processes;
One is the elementary factors that derive from the interaction of intrinsic factors that represent
its maturation process and the extrinsic factors that are related to learning; and the others are
higher psychological processes which have a historical and social origin (Gallardo et al., 2022).

However, Lev Vygotsky argues that higher psychological processes are constructed by the
individual from socially mediated activities within a particular historical and social context,
which is why he conceives the cognitive development of the child as a socially mediated
process, dependent on the support that both adults and their peer group provide in the attempt
to perform new tasks.

By virtue of the above, the sociocognitive theory of learning coined the concept of the Zone of
Proximal Development (ZDP) proposed by Vygotsky as one of the most fruitful arguments that
explain the social nature of learning and how students surpass their cognitive abilities earlier
and earlier in contexts of social interaction, as a result of the support offered by this interaction
in individual progress in contexts of cooperation (Navarro, 2022). VVygotsky (1979) proposes
the development of the concept of the Zone of Proximal Development as follows:

"It is nothing more than the distance between the actual level of development,
determined by the ability to solve a problem independently, and the level of
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potential development, determined through solving a problem under the guidance
of an adult or in collaboration with another more capable peer." (p. 133)

Gallardo et al. (2022) emphasizes that in order to implement Vygotsky's contributions in the
educational process, the teacher needs to assume two equally important roles, to be an expert
teacher who guides and mediates the sociocultural knowledge that children must learn or
internalize; and on the other hand, to be a teacher who teaches in a context of social interaction
where he negotiates the meanings of the knowledge he possesses to transmit them to his
students who do not possess it, but who must construct it.

In summary, Vygotsky analysed how children learn and construct the meanings of words
through a shared activity (zone of proximal development), where the process of social
interaction that children experience in the classroom allows them to build knowledge from the
relationships and communication they experience daily with the teacher and the other children.
to then internalize all that learning. In relation to this, "during their first years of life, children
learn to walk, sit properly, interact with others, communicate and develop basic cognitive skills,
essential elements for their future development” (Osorio & Cardenas, 2021, p.19).

The journey made on the socio-historical and cultural theory proposed by Vygotsky, creates
the necessary arguments to affirm that the interruption in the interactions of the child in early
education with his teachers and classmates, as well as with other social actors (family, friends,
neighbors, among other adults) who at some point acted as facilitators of learning, Their
normal learning process was impacted in this socio-historical and cultural context (COVID-19
pandemic) that hindered the implementation of the pedagogical strategies applied by teachers
to achieve academic objectives. Therefore, new actions must be applied to recompose the
learning gap of the last three years, resignifying the value of social interactions in a current and
future context.

Concepts to Understand Distance Learning

Tapia (2021) expresses how the relationship between teacher and student is vital for learning
and that is why Vygotsky's contributions to address distance education are interesting, since he
states that "learning is a social and personal act. A person learns (...) from what he observes,
hears, shares or experiences with others" (p. 30). Hence, Vygotsky proposed three concepts
that facilitate the understanding of how to deal with distance learning, as shown in Figure 2
below:

Figure 2 Vygotsky's Concepts for Dealing with Distance Learning
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MATERIALS AND METHODS

In all research, an epistemic position must be assumed as a philosophical principle for obtaining
knowledge, unveiling the forms and modes of what the research process will be. Hence, the
episteme assumed in the research underlies the authors' own experience, involved in contexts
where learning processes are developed with children, building knowledge from their own
experiences with the students of the bachelor's degree in early childhood education and their
pedagogical practices.

By virtue of the above, the research had a qualitative approach that, according to Parra (2018),
seeks to understand the motives and beliefs behind people's actions, giving greater relevance
to information that favors the intersubjective relationship, the look from the inside of the social
actors who live and produce historical and sociocultural reality. On the other hand, Durén et al.
(2017) mention that "the qualitative approach is interested in knowing how the individuals or
social groups investigated live and experience certain phenomena or experiences.” (p. 28).

The research method of the study is circumscribed within the inductive, phenomenological and
interpretative methods, because in the first instance it was sought to generalize regarding the
new meaning of the value of social interactions based on empirical evidence. In the second
instance, the phenomenological method was applied, since it was intended to capture the world
from the perspective of the early childhood education teacher, taking into account their
description and understanding of the phenomenon under study obtained through the fulfillment
of the activities implicit in the previous, descriptive and structural stage of the method to then
carry out the discussion of results; and finally, the interpretative method, because it fulfills the
act of giving a certain meaning to the reality addressed.

Regarding the sources of information, Arias (2012) mentions that "it is everything that provides
data or information. Depending on their nature, sources of information can be documentary
(providing secondary data) and living (subjects providing primary data)" (p. 27). In this sense,
bibliographic material was used for the research, consisting of books, scientific articles,
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research theses, online documents, web portals and physical texts. As well as the data provided
by the informants composed of the 3 teachers, two belonging to a public institution and one
teacher who works in a private institution, both located in the city of Riohacha, department of
La Guajira, Colombia.

In reference to the information gathering technique, it consisted of open dialogue, where each
actor could express what he or she wanted to the extent that elements were introduced into the
conversation. This technique is made possible by means of the interview script instrument, a
protocol that allows initial questions to be asked and then lead the conversation towards the
topic being studied. Subsequently, the information collected in the dialogue is organized using
coding using the microanalysis technique, which allowed the identification of key concepts
related to the phenomenon under study. Table 1 shows an infogram of the technique and
instruments needed for the interview.

Table 1 Infogram Techniques & Instruments

Techniques Data collection instruments Recording Instruments

Observation Field Log/Field Notebook Paper & Pencil (format)
Digital Video Camera

Open Dialogue  Interview Script Paper & Pencil (format)

Digital Video Camera

For the processing and analysis of the information, the triangulation method of information
sources (informant subjects) represented by each of the participating teachers is used, in order
to extract from their contributions the coincident and emerging elements on the subject under
study.

RESULTS

After applying the interview or open dialogue to the participating teachers, a transcription of
their answers was made in order to analyze them and identify through micro-analysis the
fragments that reveal their cognitive structure in relation to the topic, highlighting the concepts
that are interrelated with the initial units of analysis and with the emerging ones within the
situation posed. Subsequently, the method of triangulation of information sources was applied
to observe the results of this methodological process and observe its results through the graph
or dialogorama with the cognitive structure of each teacher, as shown in Figure 3 below:

Figure 3 Cognitive structure of each teacher in relation to the subject. In original Spanish
language
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Note: the comments shown by the teachers are excerpts extracted from the entire
interview, as they contain information directly related to the units of analysis.

From the data provided by the participating teachers, related to the units of analysis, the
teachers agree that there was a situation generated by the pandemic that significantly affected
the construction of learning by children in early education, where the main teaching role was
assumed by parents and some other member of the family group. In this sense, teachers state
that parents were not prepared to assume these teaching functions, and even less so in the use
of digital media to interact with the teacher.

With respect to social interactions, the teachers accept that their establishment was minimal in
the virtual modality, which prevented them from establishing an affective and attentive
relationship with each child within the course, which generated a condition of inequality,
because some children were attended to because they had the necessary resources in distance
education. But others did so through the collaboration of other parents and their role was
limited to the delivery of activities.

With regard to the construction of learning, the teachers recognize that the whole situation
made this process more complex, since the instructions given to parents had many obstacles
both in explaining them and in understanding them. On the other hand, the adaptation of the
contents to achieve the learning objectives was not the best, which undoubtedly generates
arguments to question the development and learning achieved by the children in the continuity
of the academic period.

Regarding the value of social interactions, teachers state that during the pandemic their

establishment was minimal, which is why the transmission of knowledge was not carried out
and the child probably has not internalized the learning that is generated from relationships
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with teachers and classmates as socially mediated knowledge. to then turn it into a personal
learning experience. So, we must reflect on this reality and take actions that allow them to level
the playing field in the return to face-to-face learning that is currently taking place.

DISCUSSION

However, it is time to contrast the results with the referential theories related to the subject of
the research. In this sense, the teachers stated that the pandemic situation significantly affected
the construction of learning in children in early education by abruptly interrupting the child's
social interactions with teachers and classmates; in addition to parents assuming the role of
teachers within a distance education strategy. This coincides with the approaches of UNESCO
(2020) when it stated that among the main consequences of the situation generated by covid-
19 in the educational field were related to difficulties in online learning and the interruption of
social interactions in the classroom.

Teachers affirm that the actual connection time with the child was almost non-existent, which
is why the dependence on the role of parents for children's learning was absolute within the
virtual modality. This converges with the approaches of Naslum et al. (2020) when he expresses
that virtual environments in young children drastically reduce the hours of interaction and
learning, they even lose interest in a lesson after a short time. So, considering the contributions
of UNESCO (2020) and those of Naslum et al. (2020) it can be indicated that there is a
coincidence with the information provided by the interviewed teachers, where the reality shows
that with the transfer from normal face-to-face education to a remote, virtual, distance
modality; There was a significant impact on social interactions and consequently on the
construction of learning.

This is reaffirmed by Mufioz (2020) when he states that "the lack of adequate interaction with
instructors is also a major concern associated with online learning" (p. 36). The value of social
interaction is that it constitutes a vital foundation on which the development of learning in
student children is sustained, and the use of online education hinders the acquisition of
meaningful learning in this regard.

In relation to the Collaboration Experiences, the participating teachers stated that during the
pandemic the collaboration that the children received was almost exclusively from their parents
and other relatives within the home, without any preparation to exercise this function. These
results diverge from Vygotsky's approaches cited by Tapia (2021) when they highlight that
collaborative experiences occur between students or between student and teacher; a reciprocal
support necessary for the student to advance through their ZDP.

Regarding social interaction, the results show that they were almost non-existent during the
current context of the pandemic, so the learning activities were carried out exclusively through
virtuality without any relationship or effective communication between the teacher and the
classmates of each child. These results are far from the approaches of Vygotsky cited by Tapia
(2021) where he indicates that social interaction allows shared activities to become internalized
cognitive processes, and give rise to learning.

On the other hand, the teachers stated that the explanation of the class activities was not carried
out effectively and efficiently since there were many interruptions as a result of the digital
medium through which they were taught and where many families did not have timely access
to receive the respective instructions. This differs from Vygotsky's statements cited by Tapia
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(2021) when they express that effective instruction occurs when students are involved in
activities within a good environment for learning and receive appropriate help in this regard.

Likewise, another unit of analysis was Pedagogical Knowledge, the results of which allow us
to mention that teachers were not able to establish a good transmission of their knowledge to
students, because the strategy used to adapt the contents resulted in a complex process with
adjustments on the fly. This reality is far removed from the contributions of Ariza et al. (2019)
because pedagogical knowledge is the way in which teachers are able to transmit their
knowledge to children, using different activities and instructional resources for the operation
of teaching. - Learning in the classroom.

Likewise, the results on educational management by the teachers interviewed make it clear that
each one used their experience to apply adjustments and corrections to the ways of teaching,
according to the means and resources available, as well as to the reality that was presented in
the particular context. These results are consistent with the approaches of Crespo (2018) when
he points out that teachers have their own conceptions of how to teach, with freedom to decide
which alternative is more effective to achieve better behavioral and cognitive performance in
children.

Regarding the Teaching Competencies, the informants acknowledge that they did not have a
previous induction or preparation to attend a distance class modality using technology and its
tools to develop it, therefore they carried out the activity without the necessary technological
knowledge to apply it in the teaching-learning process and obtain the expected results. This
differs greatly from the approaches of Coicaud (2020) when he states that teachers, in addition
to the generic and specific competencies typical in their profile, the lived reality suggests that
they develop greater competence in the use of technology and different technological resources.

In relation to the Communication process, implicit in the social interactions that teachers
fulfill, the results show that during the context of the pandemic this process had multiple
obstacles to be carried out effectively. Teachers expressed the difficulty in establishing
assertive communication with parents and children, in some cases it was never established,
meaning that it was a determining factor for the poor transmission of learning. This reality
departs from the postulates of Roman (2017) when he states that communication is a function
of language with a cognitive-informational character to transmit verbal and non-verbal
messages between individuals, important for teaching-learning, which is an act of
communication.

Finally, regarding the Diversity analysis unit, the results show that teachers are aware that
fulfilling their teaching work in the complex situation experienced in the pandemic corresponds
to the fulfillment of a right by children to receive education regardless of their culture and
social condition; that allows them to continue with their school training process. This coincides
with what Morillo and Quijano (2016) expressed, for whom diversity is associated with
democratic pluralism, tolerance and acceptance of differences that should guide social
interactions in education, based on human rights.

FINAL THOUGHTS

The current socio-historical and cultural context has left a void in the continuity of the learning
that children have had to receive in early education, as a result of the application of a
pedagogical, methodological and operational strategy carried out through technological
resources through which distance education was implemented, in virtual learning
environments. This means that social interactions have changed from their traditional practice

Migration Letters
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in the classroom, to a virtual modality that makes it impossible for the child to connect
personally and in groups with his or her teachers and classmates.

From the perspective of the social constructivist theory of learning, whose main exponent was
Lev Vygotsky, the above situation reveals that during the exercise carried out the children did
not socialize in the way they often did with their teachers, which allows us to question the
achievement of the learning objectives in the class contents. In effect, the untimely interruption
of social interactions hindered the construction of learning by children, who, as has been
developed in referential theory, first do so in socially mediated environments, and then do so
intrapersonally.

In such a way, the value of social interactions after this whole episode of pandemic, demands
a new meaning within the educational process, because the lived experience must be a factor
of reflection and understanding of the new realities that societies in general live and where one
of the areas where they have the greatest influence is the educational system of the countries.
The experience of distance education or virtuality invites reflection on social interactions,
recognizing how important they are for the construction of children's meaningful learning in
early education.

Thus, the value of social interactions acquires a new meaning within the teaching-learning
process, since distance education is only a modality, but in essence it allows the establishment
of an assertive and effective communication relationship with children in order to transmit the
knowledge, learning and knowledge that they must acquire in their academic training process.
This means that the new meaning is based on the teacher's conception to develop a distance
education strategy, which internalizes that this is a valid option for learning but that it requires
preparation and a holistic vision of its benefits.

What happened should mark the beginning of a better development of teaching skills and
competencies in the use of new technologies applied to education, a fact that allows social
interactions to be recomposed in a different way, but in essence with the same intention that
children learn from relationships with other social actors. just using digital media. So this new
conception or meaning of the value of social interactions for the teaching-learning process is
the great reflection for the future, that children and especially in the initial education stage can
develop social interactions in a different way but with the same benefits for their learning, on
this the resignification of their new value in the current historical and sociocultural context is
based.
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