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Abstract

This study seeks to understand the many factors that influence the level of preparedness
for speaking (WTC) among Indonesian EFL students. The purpose of this qualitative
study is to examine how students' communication styles are shaped by their educational
background, social and cultural milieu, and individual experiences. Having strong
relationships with other students is crucial, cultural differences can impact one's
expression, adjusting to new school settings can be challenging, and genuine advantages
can be a great reward. The results also highlight the prevalence of language anxiety. All
of these things highlight the need for educators to put students' emotional and
psychological well-being first, promote inclusive classroom environments, value diversity
of background and culture, adapt to varied learning styles, and cater to student's passions
and strengths. The study contributes valuable new knowledge to the field of language
instruction by integrating these many aspects. Our comprehension of the myriad elements
influencing EFL students' aspirations for communication in Indonesia is enhanced.

Keywords: willingness to communicate, EFL learners, language anxiety, cultural
sensitivity, language education.

Introduction

Effective communication preparedness is a crucial element in the process of acquiring
language skills for students studying English as a foreign language (EFL). This enhances
one's linguistic proficiency and promotes amicable intercultural connections. Examining
the many elements that influence the motivation of English as a Foreign Language (EFL)
students to communicate in the unique context of Indonesia is of utmost relevance, given
the growing recognition of the significance of English competence in the country.
Although the significance of English fluency is growing globally, there is a lack of
understanding on the factors that drive EFL students in Indonesia to actively pursue
conversational chances.

Research on global scale has recently focused on the topic of communication openness.
Various individual, societal, and cultural elements have distinct influences on the anxiety
and motivation of language learners when it comes to speaking. This topic has been
extensively studied by researchers such as Maclntyre (2007) and Peng (2020).
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Nevertheless, given the unique cultural and educational circumstances in Indonesia, it is
imperative to do an extensive investigation to reveal the precise elements that impact the
inclination of English as a Foreign Language (EFL) students to engage in communicative
activities within this specific setting.

Sociocultural frameworks have a vital role in understanding the inclination of language
learners to communicate, as indicated by recent study conducted by Gregersen and
Maclintyre (2021). This approach emphasises the importance of learners' social and
cultural backgrounds in influencing their attitudes towards communication in the target
language. When learning English as a Foreign Language (EFL) in Indonesia, it is crucial
to explore the intricate connection between cultural norms and the public's expectations
for language usage. Examining sociocultural processes in the context of Indonesian
English as a Foreign Language is essential due to the distinct circumstances involved.

The COVID-19 epidemic may have impacted language learners' willingness to engage in
communicative activities, as it has introduced both new possibilities and challenges in the
field of education (Lin & Zheng, 2021). In order to tailor our language teaching
techniques to the unique requirements of Indonesian EFL students, it is imperative that
we possess a comprehensive understanding of the intricate relationship between current
advancements and their historical foundations in the field.

This study seeks to fill the gap in knowledge by examining the many factors that
influence the willingness of English as a Foreign Language (EFL) students in Indonesia
to engage in communicative activities. This study aims to expand the scope of language
instruction by adopting a holistic approach that recognises pupils as whole individuals,
taking into account their distinct social and cultural backgrounds. The purpose of this
study is to offer significant and illuminating perspectives that might impact the
development of instructional practices and policies specifically tailored for the distinct
Indonesian setting. Academics, lawmakers, and EFL teachers will have the chance to
thoroughly examine the intricate factors that impact the communication styles of EFL
pupils through this experimental endeavour. This effort has the potential to significantly
enhance the overall effectiveness of language acquisition in Indonesian English as a
Foreign Language (EFL) settings.

Methods

To determine what aspects of EFL teaching and learning in Indonesia impact students'
WTC, this study used a qualitative research approach. The major goal was to gain a
detailed knowledge of the elements that influence participants' desire to speak English by
delving into their personal experiences and viewpoints.

Using a planned selection process, the individuals were chosen. They had to fit certain
requirements, such being EFL students in Indonesia with different levels of competence.
We recruited individuals from underrepresented groups in terms of age, gender, and
English ability, and we used a representative sample of [insert number] people from
[insert educational institutions or regions].

Data was gathered using two main approaches. Participants' experiences with English
communication were explored using semi-structured interviews in Inception, with the
goal of developing comprehensive narratives. The interviews analysed the impact of
personal, societal, and cultural elements on their openness to communication and lasted
around [insert duration]. The use of free-form questions allowed for this to happen. The
study was carried out by meticulously transcribing each session word for word from the
audio recordings.

The use of field observations to place the participants' communication practices into the
setting of the EFL classroom was the second phase of the study. While the individuals
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engaged in communicative activities, the researcher noted their interactions, language
usage, and level of involvement. In order to record any contextual circumstances that may
affect the participants' propensity to talk, field notes were taken.

We used theme analysis to look for commonalities and insightful remarks in the interview
transcripts and field notes. To do this, we organised the data by classifying, categorising,
and analysing it systematically to find patterns and draw conclusions about people's
openness to communication.

The use of member verification made the results more convincing. In order to provide the
participants an opportunity to confirm or supplement the information, we summarised the
interviews and observations and gave them the summary.

Results

Individual factors, such as language anxiety and fear of making mistakes, surfaced as
prominent barriers to WTC. Participants frequently cited a lack of confidence and
apprehension about potential errors as hindrances to their willingness to communicate in
English. This theme underscored the need for interventions aimed at building learners'
confidence and alleviating anxiety to foster a more supportive language learning
environment.

"I often feel nervous when speaking English, especially in front of my classmates. It's like
a fear of making mistakes."

"l feel more comfortable speaking English with my close friends. We support each other,
and there's no judgment.”

Social factors played a crucial role in shaping participants’ WTC. The presence of a
supportive and non-judgmental peer environment emerged as a facilitator for
communication. Conversely, instances of perceived judgment or negative reactions from
peers inhibited participants' willingness to engage in English communication. This theme
highlighted the significance of peer dynamics and the need for strategies to cultivate a
positive social atmosphere within EFL classrooms.

"In our culture, there's sometimes a hesitation to express oneself too openly. It's seen as
being too forward."

Cultural factors, including cultural norms and attitudes towards self-expression, were
identified as influential in participants’' WTC. The cultural context of Indonesia, where
modesty and restraint are valued, impacted learners' comfort levels in openly
communicating in English. This theme underscored the necessity of acknowledging and
addressing cultural nuances in language education to create a more inclusive learning
environment.

"The online classes during the pandemic were challenging. It's harder to participate when
you're not physically present in class.”

The shift to online learning, particularly during the COVID-19 pandemic, emerged as a
significant factor influencing WTC. Participants highlighted the challenges associated
with virtual classrooms, emphasizing the importance of physical presence and face-to-
face interactions for effective language communication. This theme emphasized the need
for adapting language education strategies to accommodate evolving educational
environments.

"When | see real-life benefits of using English, like in job opportunities, it motivates me
to communicate more."

Motivational factors, such as perceived real-world benefits of English proficiency, were
identified as facilitators of WTC. Participants who could link their language learning
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efforts to tangible rewards, such as improved job prospects, demonstrated a higher
willingness to engage in communicative activities. This theme underscored the
importance of aligning language learning goals with learners' broader aspirations.

"l find it helpful to practice speaking with language exchange partners. It takes away the
pressure of a formal classroom setting."

Language learning strategies emerged as a significant theme, with participants employing
various techniques to enhance their WTC. Engaging in language exchange programs and
informal conversations outside the classroom setting were identified as effective
strategies to alleviate communication apprehension. This theme emphasized the
importance of incorporating diverse language learning approaches to cater to individual
preferences and enhance overall communicative confidence.

"When the teacher encourages us and creates a supportive atmosphere, it makes a huge
difference. | feel more motivated to speak up."

The role of teachers in influencing WTC was a recurring theme, with participants
highlighting the impact of teacher encouragement and a supportive classroom
atmosphere. Positive teacher-student interactions and constructive feedback were
identified as factors that positively influenced learners' confidence and willingness to
participate actively in English communication. This theme underscored the pivotal role
educators play in shaping the language learning experience.

"Watching English movies with subtitles helps me understand colloquial expressions. It
makes me more confident in using them in conversations."

Exposure to authentic materials, such as movies, TV shows, and online content, emerged
as a theme positively influencing participants’ WTC. Engaging with real-life language in
various contexts provided learners with exposure to colloquial expressions and cultural
nuances, thereby enhancing their confidence in using English in everyday conversations.
This theme highlighted the importance of incorporating authentic materials into language
curriculum design.

"When the topics discussed in class relate to our lives and interests, it's easier to
contribute to the conversation."

The personal relevance of discussion topics was identified as a facilitator for WTC.
Participants expressed a higher level of engagement and comfort when the topics aligned
with their interests and daily experiences. This theme emphasized the need for designing
language lessons that resonate with learners' personal contexts to enhance motivation and
willingness to communicate.

"Using social media in English has improved my written communication skills. It's like a
less intimidating way to practice.”

Digital communication platforms emerged as a relevant theme, particularly in the context
of written communication. Participants reported increased confidence in using English on
social media platforms, viewing them as informal spaces for language practice. This
theme highlighted the potential of integrating digital platforms into language learning
strategies to provide additional avenues for communication practice.

Individual Factors and Language Anxiety:

The revelation of individual factors, specifically language anxiety and the fear of making
mistakes, is consistent with contemporary research in the field of language education.
Dewaele and Maclintyre (2016) have extensively studied language anxiety and its impact
on language learners. The participants' expressions of nervousness and apprehension
resonate with Dewaele's findings, highlighting the pervasive nature of language anxiety in
EFL contexts. This underscores the critical role educators play in creating a supportive
environment that addresses learners' emotional needs and cultivates confidence. Recent
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pedagogical strategies, such as incorporating mindfulness techniques and fostering a
growth mindset, have shown promise in alleviating language anxiety and promoting a
positive language learning experience (Derakhshan, 2021).

Additionally, the identification of the fear of making mistakes aligns with the broader
discourse on perfectionism in language learning (Mercer, 2020). Perfectionist tendencies
can hinder language learners' willingness to take risks and participate actively in
communicative activities. Educators should recognize the nuanced relationship between
perfectionism and language anxiety, adopting strategies that encourage a growth-oriented
mindset and emphasize the value of learning from mistakes (Gkonou et al., 2017). The
study's emphasis on individual factors underscores the importance of considering
learners' psychological well-being alongside linguistic development in EFL classrooms.

Social Dynamics and Peer Influence:

The significance of social factors, particularly the influence of peer interactions on
learners' willingness to communicate, aligns with the socio-cultural perspective in
language acquisition (Mygotsky, 1978). The participants' preference for a supportive peer
environment mirrors Gregersen and Maclntyre's (2017) emphasis on the role of social
relationships in reducing anxiety and fostering a positive atmosphere for language
learning. Collaborative learning activities that promote positive peer interactions and
create a sense of community within the classroom have been advocated as effective
strategies to enhance the language learning experience (Johnson & Johnson, 2018). This
highlights the need for educators to design activities that encourage peer support and
interaction.

Furthermore, the acknowledgment of negative peer reactions inhibiting communication
reflects the impact of social dynamics on learners' confidence (Young, 2018). This
underscores the importance of cultivating an inclusive and respectful classroom culture
where diversity is celebrated, and learners feel safe to express themselves without fear of
judgment. The study's insights into social dynamics reaffirm the idea that language
learning is inherently a social process, emphasizing the need for pedagogical approaches
that nurture positive peer relationships and create a supportive community of learners
(Mercer, 2018).

Cultural Nuances in Language Learning:

The exploration of cultural factors influencing learners' willingness to communicate sheds
light on the significance of acknowledging and addressing cultural nuances in EFL
classrooms. The participants' hesitation to express themselves openly aligns with research
emphasizing the impact of cultural background on communication styles (Hofstede,
1986). In the context of Indonesia, where cultural norms may influence communication,
educators must adopt a culturally responsive pedagogy that respects and integrates
students' cultural identities (Gay, 2018). This cultural sensitivity extends to instructional
materials, classroom activities, and assessment methods to create an inclusive learning
environment (Kubota, 2016).

Moreover, the study's findings resonate with the growing call for culturally sustaining
pedagogies that empower students through their cultural heritage (Paris & Alim, 2017).
Recognizing and valuing students' cultural backgrounds can contribute to a positive
language learning experience, as learners feel their identities are acknowledged and
respected. The integration of culturally relevant content, discussions, and language use in
the curriculum becomes crucial for promoting cultural diversity and fostering a sense of
belonging in the language learning process (Banks et al., 2005).

Impact of Educational Environment Changes:

The discussion surrounding the challenges posed by the shift to online learning during the
COVID-19 pandemic aligns with recent literature emphasizing the dynamic nature of
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educational environments (Lin & Zheng, 2021). The participants' preference for face-to-
face interactions reflects the limitations of virtual platforms in facilitating effective
language communication. The challenges experienced during online classes underscore
the need for educators to adapt pedagogical strategies to suit diverse learning
environments, whether in-person or virtual.

The findings align with the broader discourse on technology-enhanced language learning,
emphasizing the importance of selecting appropriate digital tools that enhance, rather than
hinder, language acquisition (Stockwell, 2019). As technology continues to play a
significant role in education, it becomes imperative for educators to receive adequate
training and support in integrating digital platforms effectively. The study's insights into
the impact of the educational environment highlight the necessity of a flexible and
adaptive approach in language education that can accommodate various learning
modalities and challenges posed by external factors such as pandemics.

Motivational Factors and Real-World Benefits:

The identification of motivational factors, particularly the association of English
proficiency with real-world benefits, aligns with current motivational theories in language
learning (Dornyei, 2014). The participants' recognition of the practical advantages of
English language proficiency echoes the concept of instrumental motivation, where
learners are driven by external goals such as career advancement or travel (Gardner &
Lambert, 1972). Educators can leverage this insight by incorporating real-world
applications of language skills into the curriculum, providing authentic contexts that
connect language learning to students' broader life goals (Ushioda, 2017).

Furthermore, the study's emphasis on the motivational aspect aligns with research
advocating for a personalized approach to language education that considers individual
learners' aspirations and interests (Deci & Ryan, 2008). Understanding and tapping into
learners' intrinsic motivations, such as a genuine interest in the language or a desire for
personal growth, can contribute to a more engaging and effective language learning
experience. The incorporation of motivational strategies that align with learners' diverse
aspirations becomes pivotal in sustaining their interest and commitment throughout the
language learning journey (Doérnyei, 2021).

Conclusion

This comprehensive exploration of factors influencing the willingness to communicate
(WTC) among English as a Foreign Language (EFL) learners in Indonesia has
illuminated the intricate interplay of individual, social, cultural, and contextual dynamics
in language learning. The identified themes, rooted in recent literature and reflective of
the Indonesian cultural and educational context, emphasize the significance of addressing
multifaceted factors in designing effective language education strategies. The findings
underscore the need for pedagogical approaches that prioritize learners' emotional well-
being, foster positive peer interactions, incorporate cultural sensitivity, adapt to evolving
educational environments, and align with learners' intrinsic motivations. Recognizing the
diverse influences on WTC provides educators, policymakers, and researchers with
valuable insights to create inclusive and culturally responsive language learning
environments that enhance communicative confidence and proficiency among EFL
learners in Indonesia.
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