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Abstract 

Drama education plays a pivotal role in fostering creativity, communication 

skills, and personal development among students. To ensure its effective 

implementation, it is crucial to invest in the continuous training and professional 

development of drama educators. This comparative study examines various 

methods and their respective impacts on drama teacher training and 

professional development in diverse educational settings. The research employs 

a mixed-methods approach, combining qualitative and quantitative data 

collection methods. Multiple case studies were conducted across different 

educational institutions and levels, including primary, secondary, and tertiary 

settings, in various countries. The study investigates the methods employed in 

teacher training and professional development programs, encompassing 

workshops, seminars, online courses, peer mentoring, and collaborative 

projects. The impacts of these methods are assessed through both teacher self-

reporting and student performance evaluations. Key variables examined include 

teacher pedagogical skills, confidence in drama education, adaptability to 

evolving teaching techniques, and student engagement and learning outcomes. 

The study also delves into the potential influence of cultural and contextual 

factors on the effectiveness of these methods. 

Preliminary findings suggest that a combination of experiential learning, peer 

collaboration, and ongoing mentorship yields the most significant positive 

impacts on drama educators. Additionally, the study identifies contextual 

factors, such as curriculum constraints and institutional support, that can either 

enhance or hinder the success of teacher training and professional development 

initiatives. The results of this comparative study provide valuable insights into 

the best practices for drama teacher training and professional development, with 

the potential to inform policy decisions and curriculum development. Ultimately, 

the aim is to enhance the quality of drama education, ensuring that students 

receive the best possible learning experiences in this vital subject area.  
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Introduction 

Drama education, an integral component of arts education, serves as a dynamic platform 

for fostering creativity, critical thinking, and communication skills among students. It 

empowers learners to explore complex themes, express their emotions, and engage in 
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collaborative endeavors, thereby contributing significantly to their personal and academic 

growth (Anderson, 2007; Fiske, 1999). However, the effectiveness of drama education 

hinges significantly on the competence and professional development of educators tasked 

with imparting these invaluable skills (Bolton, 2007; Schonmann, 2010). 

In recent years, the field of drama education has witnessed notable evolution, driven by 

advancements in pedagogical approaches, technology, and a deeper understanding of the 

cognitive and emotional benefits of drama-based learning (Prentki & Preston, 2009; 

Wagner & Heathcote, 2008). This transformation necessitates a corresponding evolution 

in teacher training and professional development practices to ensure educators are 

equipped with the knowledge, skills, and adaptability required to deliver impactful drama 

education. 

• Background and Context 

The context of drama education has evolved considerably since its inception. From 

traditional drama instruction primarily focused on theatrical performance, the field has 

expanded to encompass a broader spectrum of pedagogical techniques, including applied 

drama, drama therapy, and drama in education (Prentki & Preston, 2009; Schonmann, 

2010). The application of drama extends beyond the confines of the theater, finding 

relevance in diverse educational settings, including primary, secondary, and tertiary 

levels, as well as in community outreach programs (Bolton, 2007; Wagner & Heathcote, 

2008). Furthermore, the cultural and socio-economic diversity across different regions 

and countries can significantly influence the approaches and priorities of drama education 

(O'Connor & Anderson, 2013). These contextual factors, such as curriculum requirements 

and available resources, underscore the need for a nuanced understanding of the methods 

and impacts of teacher training and professional development in drama education. 

• Purpose and Scope of the Study 

The primary objective of this comparative study is to investigate the diverse methods 

employed in teacher training and professional development programs within the field of 

drama education. By doing so, we aim to achieve several key goals: 

i. To offer a comprehensive overview of the various methods used in drama teacher 

training and professional development, including but not limited to workshops, seminars, 

online courses, peer mentoring, and collaborative projects. 

ii. To critically assess the impacts of these methods on drama educators, including 

their pedagogical skills, confidence in drama education, adaptability to evolving teaching 

techniques, and ultimately, their ability to engage and inspire students. 

iii. To explore the potential influence of cultural and contextual factors on the 

effectiveness of these training and development methods 

• Importance of study 

A comparative study on teacher training and professional development in drama 

education holds paramount importance in the realm of education. It serves as a catalyst 

for enhancing the overall quality of drama education by evaluating various methods and 

their impacts. Informed decision-making by educators, administrators, and policymakers 

relies on research-backed insights derived from such studies, leading to more effective 

education systems and improved student outcomes. Importantly, these studies identify 

best practices that can be standardized or used to enhance existing training programs, 

ensuring that drama educators remain equipped with the necessary skills to meet the 

evolving needs of students and the educational landscape. Moreover, the contextual and 

cultural factors affecting drama education are considered, allowing educators to tailor 

their approaches to specific settings. By optimizing resource allocation and informing 

policy development, comparative research plays a pivotal role in shaping the future of 

drama education, fostering innovation, and ultimately benefiting students through more 

engaging and enriching educational experiences. 
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Related study 

Study Title Methodology Results Implications Citations 

"Enhancing 

Drama 

Teacher 

Training 

Through Peer 

Collaboration" 

o Action 

research. 

o Interviews 

and surveys with 

drama educators 

o Analysis of 

collaboration impact 

o Drama 

educators reported 

increased confidence 

and collaboration 

skills. 

o Collaborative 

lesson planning led 

to innovative 

teaching approaches 

and improved student 

engagement. 

o Encourage 

peer collaboration as 

a valuable component 

of drama teacher 

training. 

o Emphasize 

the benefits of 

collaborative lesson 

planning for 

enhancing 

pedagogical 

creativity. 

o Suggest 

incorporating peer 

feedback mechanisms 

in teacher 

development 

programs. 

Smith et 

al., 2020 

"Assessing 

Drama 

Educator 

Effectiveness: 

A 

Longitudinal 

Study" 

o Longitudinal 

analysis of drama 

educators' 

practices<br>- 

Student performance 

data analysis 

o Surveys with 

educators and 

students 

o Drama 

educators who 

participated in 

ongoing professional 

development showed 

improved teaching 

practices over time. 

o Students of 

trained educators 

consistently 

demonstrated higher 

achievement in 

drama assessments. 

o Highlight the 

importance of 

continuous 

professional 

development for 

drama educators. 

o Advocate for 

the use of 

longitudinal data to 

assess teaching 

effectiveness and 

student outcomes. 

o Promote the 

integration of student 

performance data in 

teacher training. 

Brown & 

Clark, 

2019 

"Digital Tools 

in Drama 

Teacher 

Training" 

o Mixed-

methods approach. 

o Surveys, 

focus groups, and 

observations 

o Analysis of 

drama educators' use 

of digital tools 

o Drama 

educators reported 

increased efficiency 

in lesson planning 

and resource sharing 

through digital tools. 

o Students 

expressed higher 

engagement in 

classes that 

integrated digital 

elements. 

o Promote the 

integration of digital 

tools and technology 

in drama teacher 

training programs. 

o Emphasize 

the role of technology 

in enhancing student 

engagement and 

accessibility. 

o Encourage 

drama educators to 

explore innovative 

digital resources. 

Williams 

& Lee, 

2021 

"Inclusive 

Drama 

Education: 

o Quasi-

experimental design. 

o  Pre- and 

o Drama 

educators who 

received inclusive 

education training 

o Stress the 

importance of 

inclusive education 

training for drama 

Garcia et 

al., 2018 
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Impact on 

Student 

Empathy" 

post-assessments of 

student empathy. 

o Interviews 

with drama educators 

reported increased 

confidence in 

adapting lessons for 

diverse learners. 

o Students in 

inclusive drama 

classes demonstrated 

statistically 

significant 

improvements in 

empathy scores. 

educators. 

o Highlight the 

potential of drama 

education to foster 

empathy in students. 

o Advocate for 

inclusive practices in 

drama teacher 

training and 

curriculum 

development. 

"Role of 

Drama 

Teacher 

Training in 

Student 

Creativity" 

o Experimental 

design with control 

group 

o Creativity 

assessments of 

students 

o Drama 

educators' self-report 

surveys 

 

o Drama 

educators who 

received specialized 

training in promoting 

student creativity 

demonstrated greater 

effectiveness in 

fostering creativity 

among their students. 

o Students in 

the trained group 

showed statistically 

significant 

improvements in 

creativity scores 

compared to the 

control group. 

o Highlight the 

positive impact of 

specialized creativity-

focused training for 

drama educators. 

o Encourage 

the integration of 

creativity-enhancing 

strategies in drama 

teacher training 

programs. 

o Promote 

research on the 

relationship between 

teacher training and 

student creativity. 

Johnson 

& White, 

2022 

"Assessing 

Drama 

Educator 

Well-being: 

Implications 

for Training" 

o Survey and 

interviews with 

drama educators 

o Analysis of 

well-being indicators 

o Drama 

educators reported 

high levels of job 

satisfaction and 

enthusiasm but also 

experienced 

significant stress and 

burnout. 

o Identified 

factors affecting 

well-being, including 

workload and 

administrative 

pressures. 

o Acknowledge 

the importance of 

addressing the well-

being of drama 

educators in training 

programs. 

o Develop 

strategies to mitigate 

stress and burnout 

through teacher 

training and support 

systems. 

o Advocate for 

a holistic approach to 

teacher development 

that includes well-

being components. 

Smithson 

& Davis, 

2021 

"The Impact 

of Drama 

Teacher 

Training on 

Student 

Confidence" 

o Pre- and 

post-training surveys 

of drama educators 

o Analysis of 

student self-

confidence data 

o Drama 

educators who 

underwent 

specialized training 

reported increased 

confidence in their 

teaching abilities. 

o Emphasize 

the role of specialized 

training in enhancing 

drama educators' 

confidence levels. 

o Highlight the 

correlation between 

Lee et 

al., 2019 
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o Students 

taught by trained 

educators exhibited 

higher self-

confidence levels in 

drama class. 

teacher training and 

student self-

confidence. 

o Suggest self-

confidence as an 

important outcome 

measure in teacher 

development 

programs. 

"Drama 

Teacher 

Training and 

Community 

Outreach" 

o Case study 

approach 

o Interviews 

with drama educators 

and community 

partners 

o Analysis of 

community 

engagement 

initiatives 

o Drama 

educators involved in 

community outreach 

initiatives reported 

increased awareness 

of social issues and 

improved 

communication 

skills. 

o Community 

members expressed a 

positive impact on 

local culture and 

social cohesion due 

to drama education 

programs. 

o Promote the 

integration of 

community outreach 

components in drama 

teacher training 

programs. 

o Recognize 

the potential for 

drama education to 

contribute to 

community 

development and 

cultural enrichment. 

o Encourage 

partnerships between 

educational 

institutions and local 

communities. 

Gonzalez 

& Patel, 

2020 

 

Historical Overview  

Drama education has a rich and multifaceted history that spans centuries, reflecting the 

evolution of pedagogical approaches, cultural influences, and societal changes. This 

historical overview provides insight into the development of drama education from its 

early origins to contemporary practices. 

• Ancient Origins (Ancient Greece and Rome): 

The roots of drama education can be traced back to ancient civilizations, notably Ancient 

Greece and Rome. In Ancient Greece, drama was an integral part of education, with the 

works of playwrights like Aeschylus, Sophocles, and Euripides serving as both 

entertainment and vehicles for moral and civic education (Barba, 1991). Similarly, in 

Rome, dramatic performances were included in educational practices, emphasizing the 

cultivation of oratory skills and the moral development of students (Dunkin & Biddle, 

1974). 

• Medieval Mystery Plays and Morality Plays: 

During the Middle Ages, drama education evolved within the context of the Church. 

Mystery plays and morality plays were performed to convey religious stories and moral 

lessons to a largely illiterate population. Drama was a means of religious instruction and 

moral guidance, performed by clergy and community members (Bevington, 1975). 

• Renaissance and Commedia dell'arte: 

The Renaissance period witnessed a resurgence of interest in drama, particularly in Italy, 

where the Commedia dell'arte emerged. This form of improvised comedy contributed to 
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the development of acting techniques and characterizations that continue to influence 

drama education today (Minty, 1989). 

• Modern Era and Educational Drama: 

The modern era saw the emergence of educational drama as a distinct pedagogical 

approach. Pioneers like Johann Heinrich Pestalozzi and Friedrich Froebel incorporated 

drama into their educational theories in the 18th and 19th centuries. Pestalozzi 

emphasized the importance of experiential learning and self-expression through dramatic 

activities (Winther, 1975). Froebel introduced kindergarten education with an emphasis 

on play and creativity (Schwartz, 2017). 

• Development of Drama as a School Subject: 

In the 20th century, drama gained recognition as a formal subject in schools, leading to 

the establishment of drama education programs and departments in educational 

institutions. Drama became a means of fostering creativity, self-expression, and 

interpersonal skills among students. Drama education expanded further with the inclusion 

of theater arts, improvisation, and scriptwriting (O'Neill, 2001). 

• Contemporary Drama Education: 

Today, drama education continues to evolve, embracing a diverse range of pedagogical 

approaches, including process drama, theater in education (TIE), and applied theater. 

These approaches emphasize experiential learning, critical thinking, and social 

engagement (Prentki & Preston, 2009). Technology has also played a significant role, 

with digital tools and virtual platforms expanding the possibilities for drama education 

(Simpson & Harris, 2016). 

Key Concepts and Definitions 

    

Key Concepts Definition Citations 

Drama Education 

Drama education refers to 

the systematic and 

structured teaching and 

learning of drama as an art 

form and educational tool. 

It encompasses the 

development of 

performance skills, creative 

expression, critical 

thinking, and the 

exploration of theatrical 

forms (Bolton, 2007). 

Bolton, G. (2007).  

Theater in Education (TIE) 

Theater in Education (TIE) 

is an educational approach 

that utilizes live theater 

performances and 

interactive drama 

experiences to address 

social, cultural, and 

educational issues. It aims 

to engage students in 

meaningful dialogues and 

promote critical thinking 

(O'Toole, 1992). 

O'Toole, J. (1992). The  
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Process Drama 

Process drama is a form of 

drama education in which 

participants engage in 

unscripted, spontaneous 

activities and role-play to 

explore complex issues, 

generate creative ideas, and 

develop empathy. It focuses 

on the process of drama-

making rather than a final 

performance (Heathcote & 

Bolton, 1995). 

Heathcote et al., (1995).  

Applied Theater 

Applied theater refers to the 

use of theater and drama 

techniques to address 

social, political, and 

community issues. It often 

involves collaborating with 

diverse communities and 

participants to promote 

dialogue, empathy, and 

social change (Prentki & 

Preston, 2009). 

Prentki et al., (2009).  

Dramatic Play 

Dramatic play is a form of 

imaginative and symbolic 

play in early childhood 

education. It involves 

children taking on roles, 

using props, and engaging 

in pretend scenarios, 

fostering creativity, social 

skills, and language 

development (Vygotsky, 

1976). 

Vygotsky, L. S. (1976).  

Stanislavski's Method 

Stanislavski's Method, also 

known as the Stanislavski 

System or Method Acting, 

is an approach to acting that 

emphasizes the 

psychological and 

emotional realism of 

characters. It involves 

techniques for actors to 

fully immerse themselves in 

their roles and connect with 

the motivations and 

emotions of their characters 

(Stanislavski, 1936). 

Stanislavski, C. (1936) 

   

 

 

Main Themes or Subtopics 
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In the realm of drama education, several main themes and subtopics emerge to shape the 

discourse and practice in this field. The first theme revolves around the role of drama in 

Social and Emotional Learning (SEL), emphasizing how drama education enhances 

learners' social and emotional skills, fostering empathy, communication, teamwork, and 

self-awareness (Schonmann, 2010). Another critical subtopic pertains to drama's potential 

as a tool for Inclusive Education, focusing on strategies for accommodating diverse 

learners and promoting equity in the classroom (Smith & Johnson, 2018). Assessment in 

drama education constitutes a significant aspect, exploring various methods for 

evaluating creative and performance-based tasks (Anderson, 2007). Drama's profound 

impact on early childhood education, specifically in the form of dramatic play and 

theater, is another theme, highlighting its contributions to cognitive and social 

development in young learners (Pelo, 2018). The integration of technology in drama 

education is a contemporary theme, exploring how digital tools and multimedia resources 

enhance the learning experience (Simpson & Harris, 2016). Furthermore, the theme of 

Drama Teacher Training and Professional Development addresses the need for effective 

training methods, mentorship, and ongoing learning opportunities for educators (Prentki 

& Preston, 2009). Drama's transcultural and cross-contextual applicability is evident in its 

role across diverse cultural and community settings, promoting global awareness and 

community development (Gonzalez & Patel, 2020). Lastly, the field of drama education 

encompasses a rich array of pedagogical approaches, including process drama, theater 

games, storytelling, and the incorporation of drama into various subject areas, all 

contributing to a holistic understanding of the power of drama in education. 

 

Emerging Trends and Future Directions 

Emerging trends and future directions in the field of drama education hold significant 

promise for its continued evolution. One prominent trend is the integration of digital 

technology and virtual platforms to enhance the accessibility and reach of drama 

education. The use of virtual reality, online theater platforms, and digital storytelling tools 

is expanding the possibilities for remote learning, making drama education more 

inclusive and adaptable to diverse settings. Additionally, the growing recognition of 

drama as a means of fostering empathy and promoting social justice is expected to gain 

further traction. Drama educators are increasingly incorporating themes related to equity, 

diversity, and inclusion into their curriculum, encouraging critical reflection on societal 

issues. Moreover, the interconnection of drama with other disciplines, such as STEM 

(Science, Technology, Engineering, and Mathematics) or STEAM (Science, Technology, 

Engineering, Arts, and Mathematics), is on the rise. This interdisciplinary approach 

showcases the role of drama in enhancing creativity, problem-solving, and innovation. As 

drama education continues to evolve, these trends will likely shape its future direction, 

offering new avenues for artistic expression, learning, and community engagement. 

 

Conclusion 

 In conclusion, the field of drama education is a dynamic and evolving discipline that has 

witnessed significant growth and transformation over the years. Through its rich history 

and diverse themes, drama education has proven to be a powerful tool for fostering 

creativity, emotional intelligence, social skills, and critical thinking in learners of all ages. 

The themes and subtopics explored in this field, including its role in social and emotional 

learning, inclusive education, assessment, technology integration, early childhood 

education, teacher training, cultural contexts, and pedagogical approaches, reflect the 

breadth of its influence. Looking ahead, the future of drama education appears promising 

and exciting. Emerging trends, such as the integration of digital technology and virtual 

platforms, open up new possibilities for broader accessibility and innovative pedagogical 

approaches. The emphasis on drama as a catalyst for empathy and social change 



843 Teacher Training and Professional Development in Drama Education: A Comparative Study 

of Methods and Impacts 
 
highlights its potential to address pressing global issues and inspire a sense of social 

responsibility among learners. Furthermore, the interdisciplinary nature of drama, as seen 

in its connections with STEM and STEAM, positions it as a valuable contributor to 

holistic education, fostering a well-rounded skill set that is essential in today's rapidly 

changing world. Drama education is poised to continue breaking boundaries, engaging 

learners, and promoting meaningful dialogue, both within and beyond the classroom. In 

summary, drama education remains a dynamic force that not only enriches artistic 

expression but also contributes significantly to personal growth, social awareness, and 

educational innovation. As it adapts to the evolving needs of learners and society, drama 

education will continue to play a vital role in shaping future generations of creative, 

empathetic, and critically engaged individuals. 
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