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Abstract

Decentralization of education becomes a consesus of improving the quality of human
resources such as the implementation of a diversified curriculum based on the situation of
potential residence. Today, this concept is a tranding topic in the education system of
maritime countries such as Indonesia. The objectives of this study include (1) Analysis of
student competency needs based on the potential of island areas in South Sulawesi; (2)
Analysis of competencies that need to be developed in a diversified curriculum based on
the potential of island areas in South Sulawesi. The research method used is in the form
of descriptive statistics with a quantitative approach. Data collection techniques in the
form of questionnaire distribution, open interviews, FGDs with experts and practitioners.
The results obtained: (1) The tendency of the competence needs of students based on the
potential of the archipelago area is natural resources; (2) Trends need to be developed
several competencies such as the ability to handle fishery products, processing raw
materials, diversifying fishery products, ensuring the quality and safety of fishery
products and adding value to processed seaweed products. The implication of this
research is the development of a diversified curriculum on the results of investigations
obtained as further concrete impacts for educators and students in the archipelago area,
South Sulawesi.

Keywords: Competency Analysis; Diversification Curriculum; Potential of the Islands
Area.

INTRODUCTION

The popularity of education regarding decentralization policies in developing countries is
attracting increasing attention (Channa, 2016). The most fundamental and important
decisions in determining the model of education financing that is responsible for the
budget. In other countries, whether education finance will later be controlled by the
central government or local governments becomes a big question, and this brings us to
the question of decentralization theory (Kang, 2020). Generally, the concept of
decentralization is defined as the delegation of local authorities to deal with the problems
and situations of their regions (Sahin, 2018). A similar concept was also put forward by
Litvack & Seddon (1999), if decentralization is the transfer of public functional authority
and responsibility from the central government to local governments. This familiar
concept of decentralization is known as the handover of government from the central
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government to local governments, including giving broader authority to local
governments to manage education (Winardi, 2017).

On a historical track record, decentralization is a global trend in education governance.
Since the mid-1980s, most OECD countries have proposed educational reforms
promoting decentralization and school autonomy policies in order to improve the quality
of education and administrative efficiency (Ahmad et al. 2008; Manna & McGuinn
2013). Decentralization of education has been implemented in many countries in addition
to its complexity in conceptualizing terminological education (Rodden et al. 2003;
Mwinjuma et al. 2015). Channa (2016) released several developing countries carrying out
decentralization reforms in the world of education in such as Argentina, Brazil, El
Salvador, Guatemala, Honduras, Hong Kong, Israel, Mexico, Nicaragua, Thailand (To Pre
2000), while Benin, Gambia, Indonesia, Kenya, Madagascar, Mexico, Niger, Qatar and
Sinegal (To Post 2000).

Seameo Innotech (2012) mentioned that decentralization of education can create a more
effective and efficient education system, bring about the realization of quality education,
increase the efficiency and effectiveness of operational and administrative management to
cut the chain of bureaucratic and wasteful administrative centralization, increase
efficiency and financial responsibility and create greater control over the region.
Supporting this concept, Winardi (2017) clearly stated that this concept can lead to the
advancement of education in a country. However, problematically a number of scholars
have converted to the belief that centralization is the main cause of a relationship between
decentralization and quality education (Soner, 2016; Arslan and Atasayar, 2008; Balci,
2000; Tasar, 2009; Yalcinkaya, 2004).

One of the interdisciplinary approaches that integrated the curriculum is that the place-
based curriculum is a curriculum that is anchored to the current location and the resources
that the place has that can provide challenging, exploratory, relevant and integrative
learning experiences for learners and teachers (NMSA, 2010; Wall & Norman, 2021). In
concept, this place-based curriculum has four things needed such as personal experience,
content acquisition, understanding of place and the role of learners in service in their
community (Demarest, 2020). Place-based curricula offer contexts in which learners
engage with relevant topics and issues in which they live (Santelmann et al. 2011;
Sgouros & Stir, 2016).

The literature highlights similarities in meaning with diversified curricula, Gate Standards
(2005) in Dobron (2011) states that differentiated curricula are intended to meet the
needs, interests, and abilities of gifted students. Curriculum conservification in general
has characteristics in the form of program design, program implementation and
assessment that accommodate various differences, readiness, academic potential, student
interests, locality, environment and culture around them (Susilana, 2013). Akib et al.
(2013) continue with the concept of an integrated curriculum that has similar meanings, if
this curriculum has characteristics including holistic (whole), authentic, active, simplicity
and natural. Some studies are relevant to previous research on integrated curricula (Mc
Bee, 2016; Costley, 2015; Prihantoro, 2015; Draghicescu et al., 2013).

Indonesia is famous for a home to more than 300 ethnic groups who inhabit only 6,000 of
17,000 islands and have their own unique cultures and customs. "The estimated 103.5
million Javanese are the largest ethnic group in Indonesia,” inhabiting the eastern and
central parts of Java (Minahan, 2012). The potential for abundant resources if managed
and developed into a diversified school curriculum will be able to improve the quality of
education in the regions (Sutjipto, 2015). Some of the preliminary observations that have
been made with 55 educator respodents located in the South Sulawesi islands mention
some of their perspectives on curriculum diversification in the field, specifically
illustrated in Figure 1.
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Figure 1. Educators' Perspectives on Diversified Curricula

Based on this investigation data, several facts were found from five aspects of
measurement, namely aspects of understanding the diversification curriculum,
implementation of the diversified curriculum, the need for a diversified curriculum, the
importance of developing a diversified curriculum in schools and teacher perceptions in
supporting the implementation of the diversified curriculum. In the first fact, it was found
that the understanding of the diversified curriculum among educators is still in the limited
dominant category (69.09%) and others understand. The second fact is that educators who
have implemented a diversified curriculum only (29.09%) and others have not
implemented it. The third fact is that the need for a diversified curriculum has more
inclinations in the potential aspects of their area (45.45%). In fact, educators' perspective
on the urgency of a diversified curriculum in schools has a tendency in important
categories (90.91%). In fact, educators' perspectives in supporting the inclusion of
diversified curricula in their schools have a tendency (69.09%). This is the background of
investigating the need for diversified curriculum development in one of the regions in
Indonesia.

On the other hand, some of the previous relevant studies that have been highlighted can
be said to be limited in discussing this study, such as the contribution of the self-efficacy
of curriculum development team and curriculum document quality to the implementation
of diversified curriculum in Indonesia (Susilanas et al. 2018); National curriculum vs.
curricular contextualisation: teachers' perspectives (Leite et al. 2020); local content
curriculum implementation in the framework of nationalism and national security (Sagita
et al. 2019); politics of curriculum in the educational system in Indonesia (Wahyudin &
Suwirta, 2020). Based on several studies of the article, the state of the art of this study
focuses more on investigative studies with the aim of: (1) Analysis of student competency
needs based on the potential of island areas in South Sulawesi; (2) Analysis of
competencies that need to be developed in a diversified curriculum based on the potential
of island areas in South Sulawesi.
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METHODOLOGY
Research Design

The design of this study uses a survey research method with a quantitative approach that
aims to obtain data on (1) Analysis of student competency needs based on the potential of
island areas in South Sulawesi; (2) Analysis of competencies that need to be developed in
a diversified curriculum based on the potential of island areas in South Sulawesi. Given,
Ramasamy & Pilz in Ali & Susilana (2021) mentioned that for these competencies
curriculum designers can use the results of assessment and needs analysis based on field
research.

Research Samples

The samples in the study were educators and students in the South Sulawesi archipelago.
Specifically, the demographics of respondents have been presented in Table 1.

Table 1. Demographic Characteristics of Respondents

Subject Category Indicators Frequency  Percentage
Male 75 39,06
Gender
Female 117 60,94
Grade 10 78 40,63
Students
Grade Grade 11 53 27,60
Grade 12 61 31,77
Total 192 100,00
Teacher Laki-laki 18 32,73
Gender
Perempuan 37 67,27
Senior High School 3 5,45
) Bachelor Degree 49 89,09
Education
Master Degree 4 7,27
Doctor Degree 0 0,00
Teaching Duration > 5 years 40 72,73
< 5 years 17 30,91
Total 59 100,00

Source: Emphirical Data (2022)
Research Location

This investigation was carried out in an archipelago area in South Sulawesi, Indonesia.
Some of the schools identified include SMA 6 Selayar (L1); SMA 4 Selayar (L2); SMA 7
Selayar (L3); SMA 10 Takalar (L4); SMA 7 Pangkep (L5); SMA 12 Pangkep (L6); SMA
Barang Lompo Makassar (L7); Citra Bangsa Makassar High School (L8); SMA 6
Pangkep (L9). The following map of the study location has been presented in Figure 2.
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Provinsi
Sulawesi Selatan

Figure 2. Research sites
Source: Google Earth & Field Observations (2022)
Research Instruments

This study used instruments in the form of questionnaires and Focus Group Discussions
(FGD). In the initial investigation stage, research instruments with targets are used on
educators (Table 2) and learners (Table 3). While the advanced stage, the development is
carried out in advance with fisheries experts and industry practitioners to create a
competency formulation development that is agreed or valid in the FGD presented in
Table 2.

Table 2. Educator Instrument Needs Analysis

Question Aspect Investigation Indicators
Q1 Gender Male
Female
Q2 Education High school
Bachelor

Magister
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Doctor
Q3 Teaching Duration > 5 year
<5 year
Q4 Diversified Curriculum Understanding Understand
Don't Understand
Q5 Diversified Curriculum Implementation Already
Not yet
Q6 The Need for Diversification Potential area
Talents and interests of
learners
Educational units
Q7 The importance of developing a diversified Not Important
curriculum in schools Important
Very Important
Q8 Teacher perceptions in supporting the Does not support

implementation of a diversified curriculum

Support

Highly supportive

Followed by the analysis instrument of student needs to identify and analyze needs in
general has been presented in Table 3.

Table 3. Analysis of Learner Instrument Needs

Question Aspect Investigation Indicators
Q1 Gender Male
Female
Q2 Grade Grade 10
Grade 11
Grade 12
Q3 Perceptions of Learners in Supporting the Does not support
Program
Support
Highly supportive
Q4 The Need for Regional Potential to Be Developed Natural resources
through a Diversified Curriculum
Human resources
Geographic
Historical
Q5 Urgency of Curriculum based on Regional Not Important

Potential

Important

Very Important
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Preliminary empirical results obtained data on the needs of educators and students, then
to find out the specifics of the development of competency formulations carried out in
further investigations. This development is based on several relevant references and
considerations made with fisheries experts and industry practitioners through FGD
activities (Figure 3).

Figure 3. Focus Group Discussion on Competency Formulation Development

This FGD activity aims to formulate competencies that need to be developed in a
diversified curriculum based on the potential of island areas in South Sulawesi through
the provision of instruments that use relevant references such as (Direktorat Pembinaan
Sekolah Menengah Kejuruan, 2013; Yunus et al. 2018; Naiu et al. 2018; Ujianti &
Muflihati, 2020; Prihanto, 2021; Husni, A., & Putra, M. M. P, 2018 dan Husni, A., &
Budhiyanti, S. A. 2021). The results of these considerations are presented in Table 4.

Table 4. Development of Advanced Investigation Instruments

Competency Q Indicators Category Desc
Handling of Understand the principles and
fishery Q1  objectives of post-catch fish (C2) Accepted
products handling
Q2 Explain post-catch fish handling (C2) Accepted
procedures
03 Distinguishing the stages of (P3) Accepted
breeding fresh fish and frozen fish
Practicing post-catch fish Accepted
Q4 handling procedures (P3)
Comply with post-catch fish Accepted
Q5 handling procedures (A2)
Pay attention to the principles in Accepted
Q6 andling fish (A2)
Processing of Q7 Understand the concept of (C2) Accepted
product raw processing fishery products
TEUEITELE Explaining the requirements of Accepted
Q8  fish as the main raw material for (C2)

product processing

Q9  Explains the nutritional content of (P1) Accepted
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various types of fish and the
factors that affect them

Q10

Explain the traditional and
modern processing of fishery
products

(C2)

Accepted

Q11

Practicing traditional fish
processing methods

(P1)

Accepted

Q12

Receiving input in the fish
processing process

(A4)

Accepted

Q13

Understand the concept of
processing fishery products

(A4)

Accepted

Diversifying
fishery
products

QL4

Understand the concept of
diversification of fishery products

(C1)

Accepted

Q15

Explain fishery by-products that
can be utilized

(P3)

Accepted

Q16

Knowing the different types of
forms of diversification of fish-
based products

(P3)

Accepted

Q17

Producing products from fishery
by-products

(P3)

Accepted

Q18

Diversifying processed fish-based
products

(A3)

Accepted

Q19

Receive feedback during the
manufacture of processed fish
products

(A1)

Accepted

Ensuring the
quality and
safety of
fishery
products

Q20

Explaining the concept of quality
control of fishery products

(C3)

Accepted

Q21

Explain the procedures for quality
control of fishery products

(C1)

Accepted

Q22

Recognizing permitted and
prohibited food additives (BTP) in
controlling the quality of fishery
products

(C1)

Accepted

Q23

Monitoring Good Manufacturing
Practice (GMP) based on
Standard Operating Procedures
(SOPs)

(P1)

Accepted

Q24

Be objective in providing
information to ensure the quality
of fishery products

(C4)

Accepted

Q25

Explaining the concept of quality
control of fishery products

(A4)

Accepted

Q26

Explain the procedures for quality
control of fishery products

(A4)

Accepted

Adding value

Q27

Explaining the added value of

(C1)

Accepted
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to processed processed food and non-food
seaweed products from seaweed
products

Describes the different forms of Accepted
Q28 diversification of seaweed (P1)
products

Explaining the potential of Accepted
Q29 seaweed from industrial and (C4)
health aspects

Practicing product diversification
from seaweed

Accepted

Q30 (P3)

Actively participate in Accepted
Q31 maintaining the sustainability of (C6)
seaweed ecosystems

Paying attention to environmental Accepted
Q32 sustainability in the manufacture (A3)
of seaweed products

Explaining the added value of Accepted
Q33  processed food and non-food (A3)
products from seaweed

Description: C (Cognitive Level); P (psychomotor level); A (Affective Level)
Data Analysis Techniques

This study uses descriptive statistical data analysis techniques to analyze the results of
initial investigations and follow-up investigations. Specifics are presented in Table 5.

Table 5. Research Data Analysis Techniques

Data Data Data
Research Objectives Collection Sources Instruments Analysis
Techniques Technigues
Analysis of student Questionnai gtjai?sttl;[gg:/rf
competency needs based on  Observation  Student’s  res (open- the form of
the potential of island areas ended) Percentages
Fisheries
EXperts  protocols o
Focus group and interview  Qualitative
that need to be developed in Practition
a diversified curriculum €rs
based on regional potential Quantitative
Observation  Teacher’s Questionnai  Statistics in
res the form of

Percentages
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RESULT AND DISCUSSION

1. Analysis of Student Competency Needs Based on the Potential of the Islands
Area

This initial inverstigation aims to analyze competency needs based on the potential of the
archipelago and surrounding areas, especially in South Sulawesi. Given that, place-based
education is essential in connecting schools and communities in society and fostering
democratic values, interdependence, criticality and attitudes (Gruenewald & Smith,
2008). Some questionnaire distribution was done to educators and learners for some
repentative schools. Initial investigations are not only conducted with educators but
learners. The results of the field investigation have been presented in Figure 4.

STUDENT NEEDS FOR CURRICULUM ASPECTS OF STUDENT NEEDS FOR
DEVELOPMENT BASED ON REGIONAL REGIONAL POTENTIAL
POTENTIAL

Historical

6%
Nol ':“d Culture
Lt 12%

Desperately Natural resources
needed Geography o
37% 13%

Need
61%

Human resources
28%

Figure 4. Analysis of Student Needs for Potential Islands

Based on field investigations with learners identifying their needs to obtain some facts,
learners who need a diversified curriculum based on their regional potential have a
tendency towards natural resource aspects (41.55%); while other potentials are human
resources (28.50%); geography (12.56%); culture (11.59%); and history (5.80%). These
empirical results support the opinion of Gruenewald (2003b) mentioning an education of
concern for awareness of the potential of housing and knowing the diverse strengths so
that meeting the needs they need is an actual education. But in reality, the decentralization
policy, especially in the field of education, has not been fully implemented as expected
(Kultsum et al. 2022). Including the development of curriculum diversification based on
regional potential.

In particular, we explore the literature on intermediate-level curricula and collaboration as
part of the professional role of educators in the context of place-based learning (Wall &
Norman, 2021). Place-based education (PBE) is constructed to make educators and
students make changes, one of which is regarding environmental issues (Sunassee et al.,
2021). Place-based education is not a new concept, but the idea of combining two bodies
of work to explore what may look like such attentive place-based education may provide
a useful new perspective (Deringer, 2017). Place-based teaching and learning is a
regenerative approach with the potential to maintain a passion for teaching as well as a
deep interest and commitment to a place (Goodlad & Leonard, 2018).

Smith (2002) identified five thematic patterns of PBE that can be adapted to different
settings: (a) cultural studies, (b) natural studies, (c) real-world problem solving, (d)
internships and entrepreneurial opportunities, and (e) induction into community
processes. Coughlin & Kirch (2010) uses activity theory to conceptualize place-based
learning as a "collaborative activity that makes cultural, historical, political, economic,
environmental, social, and physical aspects stand out what and how we teach". The
following Mindful Place-based Eduction (PBE) is illustrated in Figure 5.
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Figure 5. Mindful Place-based Education.
Note. PBE = Place-Based Education (Deringer, 2017)

Place-based learning can offer contexts in which students engage with topics and issues
relevant to their community (Santelmann, 2011; Sgouros & Stir, 2016). The application of
neuroscience methods in the context of PBE to study the formation of a sense of place,
and other cognitive and affective processes, can inform innovations in curriculum and
place-based teaching, as has been proposed for other teaching and learning modalities
(e.g., Immordino-Yang and Damasio, 2007). Sense of place is an authentic philosophical
and theoretical where learning outcomes can be assessed through place-based education
(PBE) which is contextual in nature (Semken et al. 2017). Sense of place is a theoretically
and practically effective learning outcome that depends on the place with specific
methods (Semken & Butler Freeman, 2008; Ward et al., 2014).

On the other hand, several studies state that PBE is an innovative way to solve
environmental problems (Graham, 2007). Encourage learners to think critically about
where they live and emphasize the local diversity of a place (Gruenewald & Smith,
2014). Deepening learners' relationship with where they live and enhancing the learning
experience outside the classroom (Leather & Nicholls, 2016). Learners are challenged to
investigate local problems and how they engage to solve problems in community life
(Deringer, 2017). Some of these benefits, none other than having the important goal of
creating a situation for future teachers for reconciled teaching and learning (Aitken &
Radford, 2018).

According to one educator regarding the place-based curriculum, I have identified four
elements of place-based education. These elements present a rich mix for educators to
create curricula: personal experiences, content acquisition, understanding of places, and
student roles that emerge in, or serve in, their communities (Demarest, 2020). An
integrated curriculum or it can also be said to be an idea of "place-based" education is a
powerful, generative, yet inherently problematic educational notion that demands critical
interrogation, particularly in the current global climate of deep-minded nationalist and
place-based politics (Corbett, 2020). An integrated curriculum is an educational approach
that prepares students for lifelong learning. In this integrated learning, students are
expected to have the ability to identify, collect, assess, and use the information around
them meaningfully (Akib et al. 2020).

2. Analysis of Competencies that Need to be Developed in a Diversified Curriculum
Based on the Potential of Island Regions

This follow-up investigative activity aims to analyze the competencies that need to be
developed in a diversified curriculum based on the potential of the archipelago area. The
idea of place-based learning connects experiential learning theory, contextual learning,
problem-based learning, constructivism, outdoor education, indigenous education, and
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environmental education (Perera et al. 2018). Place-based learning emphasizes also on
student learning outcomes. Cognitively, they are expected to have specific knowledge and
skills in communicating to make decisions regarding the environment (one of the many
objectives of PBE). Affective aspects, they can control attitudes, emotions, identities and
values. Behavioral aspects, they can have skills and actions that can be taken wisely
(Stedman, 2002; Semken et al. 2017). In the results of this follow-up investigation,
specific competencies were identified from the cognitive, psychomotor and affective
aspects illustrated in Figure 6.

COMPETENCY ANALYSIS
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Q22
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Figure 6. Competency Analysis that Needs to be Developed in a Diversified Curriculum
Based on the Potential of the Archipelago Region

The observation results are based on five main competencies that need to be developed in
a diversified curriculum based on the potential of the archipelago area. The following
emphasises of each competency include (1) Competence in handling fishery products
emphasizes more on indicators explaining post-catch fish handling procedures, explaining
post-catch fish handling procedures and Complying with post-catch fish handling
procedures; (2) The competence of processing product raw materials emphasizes more on
indicators explaining traditional and modern processing methods of fishery products and
practicing traditional fish processing methods; (3) Competence to diversify fishery
products emphasizes more on indicators of how they explain fishery by-products that can
be utilized, knowing various types of fish-based product diversification Making
diversification of processed fish-based products and actively participating in producing
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products from fishery by-products; (4) Competence to ensure the quality and safety of
fishery products emphasizes more on indicators of how they explain the quality control
procedures of fishery products, monitor Good Manufacturing Practice (GMP) based on
Standard Operating Procedures (SOPs) and be objective in providing information to
ensure the quality of fishery products; and (5) Competence to add value to processed
seaweed products emphasizes more on how they explain the various forms of
diversification of seaweed products, practice product diversification from seaweed and
actively participate in maintaining the sustainability of the seaweed ecosystem.

This observation has a tendency to develop students' skills in managing natural resources
or the potential of marine areas they have. Hunt (2021) in his research stated that the
majority (65%) of students enjoy studying outdoors, interactivity, active learning and
peer-to-peer learning are often commented positively. Students enjoy learning about their
place and the interconnectedness of sea and land and local sea-related jobs. In Taiwan, the
topic of marine education is integrated with each subject, it allows learners to learn the
five components of marine education such as marine recreation, marine society, marine
culture and marine science as well as technology, sustainable marine resources) thus
forming awareness, love and closeness to the ocean. The Taiwanese government is
resolute to ensure every citizen has the marine literacy to achieve sustainable
development as a maritime country (Lin et al. 2020). The Sustainable Development Goals
14 component has 10 targets that cover a broad range of marine themes ranging from
sustainable fisheries and extraction, pollution prevention, protection and conservation to
legal frameworks and working with communities to improve marine literacy (Hunt,
2021). This crucial urgency of marine literacy is illustrated in Figure 7.

Culture and Society

Urban and Blue growth
maritime planning =

——

Maritime sector

Culture heritage

Environment

Climate change Ocean

[ Literacy

Farming

Air quality

Health Social Welfare

Figure 7. Crucial Concept of Ocean Literacy in SDG's
Source: Santoro et al. (2022)

Sustainable development goal 14 focuses on life underwater. In general, marine literacy
and SDG14 awareness are low in this coastal classroom setting and in each class given
students learn something new (Hunt, 2021). It is also closely related to the goal of
achieving SDGs 4 which focuses on the quality of education, in this component is
promoted in the book entitled "A New Blue Curiculum - A toolkit for policy-makers", the
achievement of the SDGs 4 component to promote the blue curriculum for all levels of
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education, providing students with provisions to understand the challenges in managing
the ocean to act collectively towards change (Santoro et al. 2022).

The American Association for the Advancement of Science (2004) states that the
demands of marine literacy for residents living near coastal areas should be prioritized.
Ostertag et al. (2021) mention the role of marine literacy in coastal communities as an
approach that encourages relevant community-based learning. Collaboration and the
importance of ocean optimism in guiding this urgently requires efforts to benefit
community-based, ocean-focused, solution-oriented future initiatives.

Kelly et al. (2022) said that the implementation of policies to support the inclusion of this
marine literacy curriculum through formal education with a process to recognize the
potential, support and increase cultural connections to the sea and increase access with
the integration of technology to develop and support the marine literacy movement in
achieving sustainable behavior and making changes that have a positive impact. In line
with Stafford & Jones (2019) also mentioned the same thing, if education, cultural
connections, technological developments and knowledge exchange and interconnection of
science and policy are key in improving marine literacy. He also added that the
correlation of political policies will have a major impact on improving marine literacy.

Gruenewald (2003b) mentions an educational concern about the awareness of the
potential of housing to know the diverse strengths so as to meet the needs they need as an
actual education. The implementation of the curriculum is also designed by paying
attention to regional development and building a 'sense of belonging' and 'sense of
solidarity' towards the Indonesian nation-state (Wulandari et al. 2022). Given, the idea in
general of the description (miniature) of an educational process, is based on having good
quality learning outcomes that cannot be obtained in the absence of a curriculum (Yang et
al. 2019). Curriculum experts are appointed by the government to develop a curriculum
that can be applied with teachers in all schools in some countries as an implementation of
standard practice in the field of education (Carl, 2005; Hoang et al., 2020; Parveen &
Bone, 2017; Rawling, 2020; Rossi & Kirk, 2020). Highlighting this, the investigation was
carried out as a first step before follow-up research was carried out in the form of
developing a diversified curriculum based on the potential of archipelagic areas in
Indonesia.

CONCLUSION

The development of a diversified curriculum in Indonesia is needed considering the
geographical conditions as an archipelagic country that has a variety of regional
potentials. Based on the results of an investigation in one of the island areas that has been
carried out, it is concluded that educators support a diversified curriculum program to
optimize the management of natural resources where they live. Not only that, based on
the perspective, students also have a tendency to implement curriculum diversification
based on regional potential, especially in the management of their natural resources. It is
hoped that the curriculum can develop the potential of their area.

Emphatically, this paper highlights an investigative study conducted on learners and
educators in one of the Indonesian archipelago regions. This is done as a first step to
conduct a study of the development of a diversified curriculum design based on the
potential of the archipelago area. It is hoped that this paper will become relevant
reference material for subsequent reviewers in conducting research and development
studies in different locations in Indonesia as a concrete form of centralized education to
improve the quality of human resources in managing and being sensitive to the
complexity of the problems around them, so as to realize meaningful learning.
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