Migration Letters
Volume: 21, No: S13 (2024), pp. 1332-1339
ISSN: 1741-8984 (Print) ISSN: 1741-8992 (Online)

www.migrationletters.com

The Impact Of English Language Anxiety On
Language Learning Motivation Among
Madrassa Students

Muhammad Abdullah?, Dr. Muhammad Naeem Ashraf?, Ayesha Jabbar?, Dr.
Muhammad Shafiq Ahmad®*, Hafiz Muhammad Nasarullah Mujahid®

Abstract

The study examines English language anxiety among madrassa students and its predictive
relationship with their motivation to learn the English language. The sample includes 240
madrassa students at the secondary level from six madrassas in Lahore. The cluster
random sampling method was employed to collect the data. Two standardized instruments
were adapted to record the responses of madrassa students as Foreign Language
Classroom Anxiety Scale (FLCAS) and the Foreign Language Learning Motivation Scale
(FLMS). The analysis involved descriptive statistics, correlation, and regression analysis
to elaborate the results. Findings revealed that the majority of madrassa students
experienced moderate to high levels of language anxiety. Correlation analysis indicated a
moderate negative relationship between anxiety and motivation, suggesting that higher
anxiety levels were associated with lower motivation to learn English. Regression analysis
further confirmed that language anxiety significantly predicts motivation levels. The study
highlights that language anxiety is a significant barrier to English language learning
among madrassa students. Addressing this anxiety through pedagogical interventions,
such as teacher training, communicative teaching approaches, and culturally relevant
English instruction, may enhance students’ motivation and engagement.
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1. Introduction

English language is a significant medium for global communication and socio economic
progress. Academic and professional success in Pakistan depends heavily on English
language proficiency. However, ELT in madrassas is behind the pace of development and
unable to meet the requirements of modern education, and the national and international
job market. Research findings identify multiple obstacles that madrassa students face while
learning modern education, especially the English language (Mujahid et al., 2022). One of
the major hurdles was identified by Ahmad et. al. (2019), is English language anxiety being
experienced by madrassa students as a major obstacle for both their academic studies and
educational inclusion.

Madrassas have traditionally focused on teaching religious studies. Shah and Shakir (2020)
found that the majority of madrassa stakeholders were in favor of including English in the
madrassa curriculum but the teaching and learning of English remained poor owing to a
dearth of resources, teachers who were not suitably trained to teach English.
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Rahman (1998) described the deeper transcendental influence of the English language in
madrassas. He endorsed teaching English in madrassas so that students should have
opportunities in different socio-economic environments. However, madrassa students are
particularly challenged in learning English and it raises their language anxiety. Mujahid et
al. (2022) and Negi (2022) noted a lack of exposure to English, untrained teachers, and
little parental support in madrassas. They discovered that students often linked English to
academic failure and cultural alienation, which increased their anxiety and resistance to
confronting the language. Shah et al. (2021) report that curricula in madrassas frequently
emphasize techniques such as rote learning and grammar translation, and fail to address
communicative components of language learning. Such gaps in the pedagogical approach
render students ill-prepared to use a language in real-world contexts, thereby increasing
the anxiety students face concerning on-field interactions. Evidence-based teaching
methods and language-rich environments were suggested to boost learning outcomes.
Ahmad et al. (2020) investigated madrassa students' attitudes toward English language
learning. Students expressed their urge to learn English to improve their socio-economic
status but pointed to a lack of resources, teachers, and support as the barriers they faced. It
stressed the need for reforms that would make English part of the madrassa curriculum
without compromising their religious curriculum. Laghari et al. (2012) argued that English
language teaching needs to align with the religious and cultural orientations of Madrassa
students. The students felt motivated to learn English because they saw English as a tool
to spread Islamic knowledge around the world.

Qawmi madrassas in Bangladesh have been explored by Azam and Kusakabe (2020) who
emphasized the pressing need for a communicative teaching style and its functional use.
Their findings highlighted the need for teacher training, curriculum reform, and
technological integration to advance these aims. The study made recommendations,
including creating more colleges of teacher training in which pedagogical competence in
English language teaching could be fostered.

English Language Anxiety in Madrasah Settings: Ahmed et al. (2019) revealed that
English Language Anxiety (ELA) becomes a considerable obstruction to successful
language acquisition of Pakistani madrasa students. The findings show that the fear of
negative evaluation, communication apprehension, and test anxiety created psychological
and emotional barriers for the learners in madrassa. In contrast to mainstream students,
madrasa learners tend to be surrounded by conservative socio-cultural contexts in which
English is seen as extraneous or alien something to be feared and resisted even more. The
evaluative practices of teachers are identified as a significant source of anxiety,
highlighting the necessity for students to develop supportive relationships and receive
constructive feedback to break through these barriers.

The Role of Anxiety and Motivation in Second Language Learning: Chastain (1988)
found that learning a second or foreign language is often linked to affective factors.
Anxiety and motivation are two of the most important emotional factors that can be used
to predict how well someone will do in learning a second or foreign language. It was found
that anxiety is a feeling of unease and fear is a result of anxiety among students.

The experts believe that language anxiety affects their language learning achievements.
Helping students who feel anxious can improve their performance, but too much anxiety
can negatively influence their performance (Scovels, 1991). Some signs of anxiety show
up in the body, like a faster heartbeat, and in the mind, like worrying or feeling scared.

A lot of studies have been done to try to figure out the relationship between anxiety and
success in learning foreign languages. Studies have shown that anxiety makes it harder to
speak and do well in a foreign language (e.g., Horwitz, Horwitz, & Cope, 1986; Maclintyre
& Gardner, 1994). People who are learning a foreign or second language can experience
language anxiety, which can make it hard to learn, remember, and use the new language
(Maclintyre & Gardner, 1991).
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The desire to learn a second or foreign language is another important factor that can
strongly predict language learning.

It's important to address the association between language learners' motivation and their
anxiety about English language learning. As a result, learners' views, opinions, and bad
speaking skills may make them feel more anxious. Thus, the purpose of this study is to
study English language anxiety among Madrassa students to discover how this anxiety
affects their desire to learn English.

1.2. Objectives of the Study:
The present study aims to answer the following questions:
1. To assess the extent to which madrassa students experience English language
anxiety.
2. To examine the relationship between English language anxiety and students’
motivation.
3. To identify the extent to which language anxiety predicts students' language
learning motivation.

2. Methods and Procedures

Participants: The population of the current research was the madrassa students in Lahore
who were perusing both the Darse Nizami and a modern education at secondary level. The
sample includes 240 madrassa students at the secondary level from six madrassas in
Lahore. The cluster random sampling method was employed to collect the data from the
study respondents. These students were taken to examine the impact of English language
anxiety on their motivation to learn English language.

Tools: The study employed two standardized instruments. The first tool was the Foreign
Language Classroom Anxiety Scale (FLCAS), which was developed by Horwitz,
Horowitz, and Cope (1986). It has 33 statements with 5-point Likert scale, where 1 means
"strongly disagree” and 5 means "strongly agreed. The Foreign Language Learning
Motivation Scale was the second tool used to measure motivation to learn a language. It
has 34 questions that were labeled and scored on a 5-point Likert scale. Three experts in
language teaching and madrassa education were requested to validate the tools to ensure
their relevance and alignment with madrassa culture. Both tools were refined to ensure they
were valid based on their review. A pilot study was done to examine the reliability of the
tools. To do this, 50 secondary-level madrassa students were chosen at random from the
target madrassas. Cronbach's Alpha of Foreign Language Classroom Anxiety Scale
(FLCAS) and the Foreign Language Learning Motivation Scale were measured. It was
0.837 and 0.810 respectively, which means that both tools are highly reliable.

Steps for Collecting Data: The Foreign Language Learning Anxiety Scale (FLCAS) and
the Foreign Language Learning Motivation Scale were given to the students to find out
how English Language Anxiety affected their motivation to learn a language. Then, the
collected data were analyzed through the SPSS.

3. Data Analysis

As discussed, the study was administered to find out the level of English language anxiety
among madrassa students and its impact on their language learning motivation. The
analysis involved descriptive statistics, correlation, and regression analysis to elaborate the
results.

Participants’ Anxiety Level in Language Classrooms
This part discusses the results regarding English language anxiety among madrassa
students. Table 1 summarizes the data for the anxiety level of the participants.
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Table 1. Descriptive Statistics of Participants’ Anxiety Levels
N Minimum Maximum Mean Standard Deviation
240 53 113 84.60 11.02

Table 1 shows that the mean score of the participant’s anxiety was 84.60, with a standard
deviation of 11.02. The minimum recorded anxiety score was 53 and the highest was 113.
This shows that the subjects' feelings of language anxiety were very different. People who
took part were put into three groups based on their level of anxiety: low anxiety (scores
between 53 and 72), mid-anxiety (scores between 73 and 94), and high anxiety (scores
between 95 and 113).

Table 2. Distribution of Participants Across Anxiety Categories

Anxiety Level Frequency Percentage
Low Anxiety 33 13.8%
Mid Anxiety 81 33.8%
High Anxiety 126 52.5%
Total 240 100.0%

As shown in Table 2, most participants (52.5%) were classified as the high anxiety group,
which was the largest group. The mid had 33.8% anxiety levels. and 13.8% had anxiety
low levels. The results indicate that 86.3% of the people who took part had moderate to
High language anxiety. This shows that language anxiety is common among students in
madrasas. The findings thus emphasize the need for specific interventions to lower anxiety
levels and increase engagement in learning the English language among students.

Finally, to verify if participants could be statistically classified into three specific anxiety
groups based on their mean, minimum, and maximum anxiety scores, a One-Way ANOVA
test was performed. Results are displayed in Table 3.

Table 3. ANOVA Results for Group Differences

Source of Variation Sum of Squares  df Mean Square  F Sig.
Between Groups 35,473.20 2 17,736.60 412.21  .000
Within Groups 10,124.78 237  42.73

Total 45,597.98 239

The table 3 revealed the result of one-way ANOVA to compare the three groups. The
results showed that there was a statistically significant difference in the mean state anxiety
scores between the groups (F = 412.21, p< 0.001). Statistics analysis shows that group
classification based on their anxiety level was valid. To answer the first question, which
was about to what extent madrassa students experience anxiety in language classes, the
results show that the majority (86.3% of them) had moderate to high levels of language
anxiety.

Relationship between the Participants’ Level of Anxiety and Motivation
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The second question examines the relationship between language anxiety and motivation
to learn English. Table 4 shows the descriptive statistics for the motivation levels of the
participants.

Table 4. Descriptive Statistics for Participants’ Motivation

N Minimum Maximum Mean Standard Deviation

240 67 127 94.10 13.19

The table 4 shows the mean value of participants for their language learning motivation.
Results indicate variation in students’ motivation to learn English with (M =94.10,
SD=13.19).

Table 5. Participants’ Motivation in Anxiety Groups

Anxiety Level N Mean Standard Deviation
Low Anxiety 33 10280 13.18
Mid Anxiety g1 0498 12 81
High Anxiety 126 8683 10.01
Total 240 9410 13.19

The above table demonstrated that the students having the low-anxiety level were greatly
motivated to learn English (M =102.80, SD=13.18). The mid-anxiety group with (M
=94.98, SD=12.81), the students with high anxiety were (M =86.83, SD=10.01) found low
motivation. These results show that language anxiety is closely associated with motivation
to learn English.

The result shows that language anxiety and motivation have an inverse relationship which
makes it more important to help students feel less anxious and more motivated to learn
English. So, the results indicated that the respondents who had lower levels of language
anxiety were more motivated to learn English, while the respondents who had higher levels
of anxiety were less motivated.

Table 6. Pearson Correlation Between Language Learning Anxiety and Motivation

Variable Anxiety Motivation
Anxiety 1.00 -0.412**
Motivation -0.412** 1.00

N 240 240

Note. p < .01 (2-tailed).

A Correlation Analysis show that the anxiety correlates negatively with motivation as
correlation coefficient was -0.412, which indicated that as anxiety in learning English
increases, motivation for learning English decreases. Furthermore, the threshold for
statistical significance (p <.01). Thus, it was noted that higher anxiety inhibited students'
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motivation to learn English while low anxiety positively affect students' motivation to learn
English.

Regression Analysis Regarding Language Anxiety and Motivation

To identification of predictive relationship between language anxiety and motivation, a
simple linear regression analysis was run. In this model, language anxiety was the predictor
variable and language learning motivation was the predicted variable.

Table 7. Regression Analysis Predicting Motivation from Language Learning Anxiety

Predictor B SE B t p
Constant 120.54 231 — 52.18 <.001
Anxiety -0.39 0.05 -0.41 -7.89 <.001
R2 0.17

F (1, 238) 62.28 <.001

Note. N = 240. R2 = Coefficient of Determination.

The table 7 revealed the results of regression analysis which indicates that language anxiety
is a significant predictor of motivation ( =-0.41, p <. 001). It is further supported by the
negative beta coefficient (-0.41) which suggests that the higher the language anxiety, the
lower the motivation. In particular, language anxiety predicts that for every one-unit
increase in anxiety, motivation drops by 0.39 units (B=-0.39).

The model accounts for 17% of the variance in motivation (R2 = 0.17, p <. 001), with a
moderate effect size. The F-statistic was (F (1, 238) = 62.28, p <. 001) Statistical
significance of the model (P < 0.001). These findings also validate the previous correlation
findings, (in table 6) whereby, in confirming the negative impact of language anxiety on
students' motivation.

4. Discussion

This research makes an important contribution to the understanding of the extent of English
language anxiety among madrassa students and its detrimental effect on their motivation
to learn the language. Out of the participants included in the study, 52.5% suffered from
high-level anxiety, and 33.8% of the participants fell under the mid-anxiety category,
which means a significant majority (86.3%) of madrassa students deal with moderate to
high levels of English language anxiety. This is consistent with earlier studies (Negi, 2022;
Ahmed et al., 2019) that identify the socio-cultural and pedagogical barriers that foster
anxiety of madrassa education. Language anxiety and motivation were shown to be
separate, but a critically important component of this study. Correlation analysis (r = -
0.412, p <. 01) revealed a moderate inverse correlation between these two variables,
implying that those students with a higher anxiety level have less motivation to learn
English. This is in line with earlier studies (Horwitz, Horwitz, & Cope, 1986; Macintyre
& Gardner, 1994), which highlight that anxiety was a psychological barrier for language
learning since it can be manifested as avoidance behaviors, lack of confidence, and low
academic attainment. In addition, the relationship can be confirmed using regression
analysis, which showed that language anxiety was a significant predictor of motivation (3
=-0.41, p<001). This indicates that anxiety accounts for 17% of the variance in motivation
(R? = 0.17), emphasizing the need for targeted efforts to decrease anxiety and increase
motivation among madrassa students. Psychological factors such as anxiety, which are
determinants of motivation, are conceived by Gardner (1988) in his socio-educational
model, and the results here also lend credence to that model.

The report argues that in madrassa education, the curriculum of English language needs to
be contextualized because the teaching methods employed are traditional, communicative
English may not be taught, and teachers may not be sufficiently trained. The research by
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Shah et al. (2021) and Khan & Mohammed (2024) highlights that a focus on rote learning
and grammar-translation methods does not support the development of learners with the
confidence to use English in real-world situations which leads to detrimental levels of
anxiety. Moreover, the negative perception about English as a foreign language, a West-
oriented language also adds to the negative attitude toward learning this language (Laghari
etal., 2012).

5. Conclusion and Recommendations

The study provides empirical evidence that English language anxiety is a significant barrier
to language learning motivation among madrassa students. The majority of participants
exhibited moderate to high anxiety level, which had a detrimental impact on their
willingness to learn English. The negative correlation between anxiety and motivation
suggests that addressing anxiety is crucial for enhancing students’ engagement with
English language learning.

The implications of these findings are substantial for educators, policymakers, and
curriculum developers. Pedagogical interventions, such as communicative teaching
approaches, teacher training programs, and students training equipped with anxiety-
reducing strategies are necessary to improve students' confidence in learning English.
Additionally, integrating English instruction in a culturally relevant manner such as
emphasizing its role in global Islamic scholarship, may help overcome resistance to
learning the language (Azam & Kusakabe, 2020).

The future research should design interventions based on anxiety-reducing strategies while
addressing socio-cultural factors that influence language learning motivation among
madrassa students. By addressing these issues, policymakers can create a more inclusive
and effective English language education system within madrassas, ultimately improving
students’ academic and socio-economic prospects.

Reference

1. Ahmad, A., Gul-e-Rukhsar, & Naz, F. (2020). A qualitative investigation of the perceptions of
madrassa students towards English language. University of Chitral Journal of Linguistics and
Literature, 4(1), 95-106.

2. Ahmed, S., Abbas, F., Jalil, M. K., & Ahmed, M. (2019). Language anxiety as a detrimental
factor in English language learning: A survey of religious Madaris. Al-Qalam, 14, 255-264.

3. Azam, M. G., & Kusakabe, T. (2020). Improving the efficacy of English instruction at Qawmi
Madrasas (Islamic  seminaries) in Bangladesh. SAGE Open, 10(2), 1-15.
https://doi.org/10.1177/2158244020924049

4. Chastain, K. (1988). Developing second-language skills: Theory and practice. Harcourt Brace
Jovanovich, Inc.

5. Gardner, R. C. (1988). The socio-educational model of second language learning:
Assumptions, findings, and issues. Language Learning, 38, 101-126.

6. Gardner, R. C,, Lalonde, R. N., Moorcroft, R., & Evers, F. T. (1987). “Second language
attrition: The role of motivation and use”. Journal of Language and Social Psychology, 6, 29-
47.

7. Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety.
Modern Language Journal, 70(2), 125-132.

8. Khan, S. D., & Mohammed, L. A. (2024). Teacher evaluation, emotional intelligence, and
English speaking anxiety among BS English students in Peshawar, Pakistan. International
Journal of Academic Research in Progressive Education and Development, 13(1), 2621-2630.
https://doi.org/10.6007/IJARPED/v13-i1/20934

9. Laghari, G. F., Abro, A, & Jafri, S. I. H. (2011-12). Perceptions of students towards madrassa
system of education in Pakistan. The Sindh University Journal of Education, 41, 60-75.
Retrieved from: https://sujo.usindh.edu.pk

10. Macintyre, P. D. & R. C. Gardner. (1994). The subtle effects of language anxiety on cognitive
processing in the second language. Language Learning, 44, 283-305.

11. Maclntyre, P. D., &Gardner, R. (1991). Models and results in the study of anxiety and language
learning: a review of the literature. Language Learning, 41(1): 85-117.

Migration Letters


https://doi.org/10.1177/2158244020924049
https://doi.org/10.6007/IJARPED/v13-i1/20934
https://sujo.usindh.edu.pk/

12.

13.

14,

15.

16.

17.

Muhammad Abdullah et al. 1339

Mujahid, H. M. N., Raza, M. A., & Awan, S. S. (2022). Probing the challenges of modern
education in madaris: A qualitative inquiry on the perceptions of madrasa teachers and
students. Al-Qamar, 5(1), Article 1.
https://www.algamarjournal.com/index.php/algamar/issue/view/12

Negi, H. K. (2022). Issues in English language teaching in madrasas in Delhi. Journal of
Positive School Psychology, 6(2), 1183-1189. Retrieved from http://journalppw.com
Rahman, T. (1998). Language-teaching in Pakistani madrassas. Sustainable Development
Policy Institute. https://sdpi.org/sdpiweb/publications/files/R16-Language-
Teaching%20in%20Pakistani%20Madrassas.pdf

Scovels, T. (1991). The effect of anxiety on foreign language learning: A review of the anxiety
research. Language Learning, 28, 128-142.

Shah, D., Shakir D. (2020). Status of English Language Teaching at Madaris of Tehsil Dargai,
Malakand: An Analysis. PAKISTAN SOCIAL SCIENCES REVIEW ,4(3),483-508,
http://doi.org/10.35484/pssr.2020(4-111)36

Shah, S. A. A,, Samad, A., & Ali, M. (2021). Analysis of the attitude of Deeni Madrassa
students towards English language learning: A case study in the seminary of KP, Pakistan.
International Review of Social Sciences, 9(4), (116-126).
https://irss.academyirmbr.com/papers/1618570843.pdf


https://www.alqamarjournal.com/index.php/alqamar/issue/view/12
http://journalppw.com/
https://sdpi.org/sdpiweb/publications/files/R16-Language-Teaching%20in%20Pakistani%20Madrassas.pdf
https://sdpi.org/sdpiweb/publications/files/R16-Language-Teaching%20in%20Pakistani%20Madrassas.pdf
http://doi.org/10.35484/pssr.2020(4-III)36
https://irss.academyirmbr.com/papers/1618570843.pdf

