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Abstract 

This research examines students’ perception and practices of Self-Motivated Language 

Learning (SMLL) to improve English language in Saudi EFL scenario. SMLL is 

concerned with students’ consented participation in controlling the means and ways of 

learning in and out of the classroom. It primarily pertains to self-adopted activities of 

students for improving their language. This research has been carried out among the 

Saudi EFL learners at the English Language Department in Al-Majmaah University to 

know their ideas and strategies that they adopt on their own to improve English 

language. In total 80 undergraduate students participated in this questionnaire-based 

study. The questionnaire focused on two things: perception and methods. Descriptive 

Statistical Analysis was carried out for data analysis which proved a positive perception 

towards self-motivated, out-of-class, language learning strategies. However, students’ 

methods to materialize the concept in their practices varied. Results proved that students 

with positive perception had better grades which ranged from 3 to 5, reflecting a 

correlation between use of SMLL strategies and performance. The study will guide 

pedagogic process by incorporating SMLL strategies in the study plan as well as develop 

an advisory platform to guide for future students. Finally, the study will help improve 

autonomous ways of language learning in Saudi Arabia. 
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1. Introduction 

Language Learning is a complex process which needs consistent effort on part of the 

learner. Autonomous Learning has gained much popularity over the past few decades, 

which primarily pertains to students’ participation in controlling the means and ways of 

learning. Autonomy, put simply, is what a student can do or does on his own to improve 

his/her learning. In a way taking charge of one's own learning opportunities is what 

differentiates a good learner from a bad learner. Ruben (1975) and Stern (1975) opine that 

learners who take responsibility for their learning and find their own practices to use 

language in and outside the classroom are good learners. English language is getting 

much attention in KSA under the Vision 2030 (Saudi plan for social and economic 

development), and new means of communication are emerging over the past few years. In 

this regard we need to know how good Saudi EFL learners are in terms of thinking and 

acting for English language learning. Autonomous practices are part of the language 

learning strategies which a student adopts. Wenden and Rubin (1987) describe Learning 
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Strategies as “any sets of operations, steps, plans, routines used by the learner to facilitate 

the obtaining, storage, retrieval, and use of information” (p.19). Autonomous practices , 

however, are the actions and practical usage of resources by the learner which 

individually contribute to a learning strategy. For example, thematic grouping, semiotic 

relationing, rhyming, structuring may be grouped under memory strategies. Similarly, a 

number of practices can be adopted under Cognitive, Metacognitive, Affective and Social 

strategies. In this research we actually focused on autonomous practices adopted by Saudi 

EFL learners in everyday life, which may fall under the social and interactive strategies to 

learn English language. There are three modes of autonomy of the learner as suggested by 

Yan (2007). They are 1: inside the classroom. 2: supplementary self-accessible add- 

curricular material and activities. 3: use of out-of-class self-motivated language learning 

strategies. Autonomy inside the classroom suggests that the student is given ample space 

in terms of deciding the course contents, method of teaching and examining and final 

grading. The self-accessible add-curricular supplementary material is developed and 

monitored by the teacher through technologically equipped classrooms and 

communication apps and softwares. It provides the student autonomy in terms of time and 

space and an opportunity to perform in informal, out of the class environment. When a 

teacher guides the student to adopt means and methods to do something on his/her own as 

a support to his/her mainstream in-class learning, the teacher is fostering autonomous 

learning. But when a student proactively takes innovative measures to improve his/her 

language learning, actually s/he is becoming more self-motivated. 

A considerable proportion of language learning is done by the student outside the rigid 

and controlled environment of the classroom (Horwitz, 1987) because s/he spends much 

of the time out of the university campus. Hence, it is important that the student utilizes 

this time for language learning. Keeping in view the vastness of Saudi Arabian 

geographic spans and scarcity of English language learning institutions, it is very 

important to nurture independent language learning outside the classroom. Although 

institutions in KSA still follow the traditional teacher-centered approach where a rigid 

syllabus is followed for language teaching, with the advent of E-Learning and 

programmes like Desire2Learn (D2L) and Blackboard, the availability of supplementary 

add-curriculum material has increased and the teaching-learning process has become 

more efficient and less rigid in terms of time and space (Khan, Ali, Mustafa & Farooqi. 

2018). However, it is still remotely controlled by the teacher. Real SMLL can only take 

place when the students take control of their learning practices, methods and 

opportunities. In SMLL, decision and its implementation regarding language learning 

practices comes from the student, who him/herself decides to take benefit from self- 

discovered resources. These resources may differ from person to person, however, 

collectively they may make a rich repository of language learning practices for future 

generations. During my interaction with students in KSA I observed four things. Firstly, 

students were using social media quite a lot. Secondly, they were more interested in 

visual media like films and movies. Thirdly, videogames were consuming much of their 

free time. Fourthly, they were very much fond of native speakers and believed that native 

speakers could teach English better. In this regard it is important to mention that Saudi 

institutions have many non-native English teachers who are being replaced by Saudi 

nationals under the Vision 2030. However, because of foreign exposure through in- 

person visits and social media, the crave for native English teachers and speakers is on 

the rise. While designing the questionnaire, these four key areas were toed as to how 

students try to use opportunities within these broad field. It surveys on Saudi 

undergraduate EFL learners’ perceptions and self-motivated practices outside the 

classroom so that if a good practice is present, the teacher may foster it and if some good 

practice is missing, the teacher may engender it for Learners’ Training (Oxford, 1990)- 

an idea which aims at improving learners’ autonomy, motivation and proficiency in L2 

(Chamot and O'Malley,1996 ; Dadour and Robbins,1996). Moreover, the research also 

aims to propose an advisory platform to tap those resources and streamline them with 
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main on-campus pedagogic process to help teachers as well as future students. 
 

2. Research Questions 

1 -What is the perception of Saudi EFL learners towards out-of-class self-motivated   

                                                                                                     language learning practices? 

2 -What practices and resources do they use? 

3 -What impact do these practices have on their grades? 

 
 

3. Literature Review 

Learner’s autonomy has been defined as “the capability of taking charge of one’s own 

learning” (Holec, 1981, p.4). The three modes of autonomy discussed above i.e 1:- inside 

the classroom, 2:- supplementary self-accessible add-curricular material, and 3:-self- 

motivated learning, the first two modes allow only compromised autonomy to learners. 

Only the third mode i.e. the self-motivated language learning, provides ample space and 

opportunity to the learner to take charge of his learning outside the classroom. Several 

researchers talk about incorporating the technology inside and outside the classroom to 

invigorate the teaching and learning process and enhance learner autonomy (Yumuk, 

2002 ; Chang, 2005 ; Khan et al. 2018). As technology provides new possibility of access 

to a large variety of material and resources, it has been observed that technology has a 

positive impact on learners’ ability and motivational level. Virtual and E-courses in 

institutions have opened new vistas for learning in a free and informal environment. 

According to Wright ,the role of teacher in this type of teaching and learning is more of a 

facilitator and helper (as cited in Voller, 1997). The teacher is the controller of the 

process even remotely. However, for total autonomy, there is need to train students to 

become independent, self-motivated , out of the box thinkers who undertake 

responsibility of their learning (Little, 1999). Oxford (2017) presented self-adopted 

autonomous practices as “Strategic Self-Regulation (S2R) Model”. Self-regulation has 

been defined by Panadero & Alonso-Tapia, (2014) as “the control that students have over 

their cognition, behavior, emotions and motivation through the use of personal strategies 

to achieve the goals they have established”(p. 451). The learner should have a positive 

perception towards this responsibility and constantly search for viable means and 

methods to achieve high proficiency in the target language. The more a student takes 

responsibility, the more autonomous s/he becomes. Only such a student is self-motivated. 

The teacher can play a great role in introducing the students with independent learning 

techniques and strategies and train them as efficient learners. It is here that the notion of 

Learners’ Training (Oxford, 1990) becomes relevant, which is concerned with instructing 

and developing strategies for learners for effective learning. This research paper 

investigates those techniques and strategies which are used by EFL learners at Al-

Majmaah University so as to document them for new learners’ training as practice of the 

community. Williams and Burden (1997) are of the view that learners’ training, “is 

concerned with ways of teaching learners explicitly the techniques of learning a language, 

and an awareness of how and when to use strategies to enable them to become self- 

directed” (p.147). Ellis and Sinclair (1989) opine that the purpose of leaners’ training is to 

help them achieving autonomy in “self-knowledge and self-reliance” (p.10). 

According to Broady (1996) different individuals have different attitudes towards self- 

motivated or autonomous English learning. But having a positive attitude is not enough 

until it is supplemented by self-adopted language learning strategies. Hence, a learner has 

to be self-motivated to act on his/her own. Benson, Chik, and Lim (2003) believe that 

exposure to target language and culture increases individual autonomy. Various studies 

showed Japanese and Chinese students’ positive perception towards autonomous learning 
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of foreign language (Ho & Crookall, 1995;Aoki & Smith, 1999; Gieve & Clark, 2005). 

Regarding Saudi EFL setting Alrabai (2016) is of the opinion that: 

Saudi EFL students are rarely engaged in autonomous learning because it has not 

been part of their culture or their educational background. Instead, learners are driven 

by lectures, heavily dependent on textbooks, disoriented, anxious, demotivated, and 

lack the capacity to take charge of decision making in all areas of learning. 

Accordingly, students fail to identify and achieve their learning goals and are 

traditionally described as dependent, reticent, and passive. (p.30) 

The research in hand is also an effort to investigate this impression. With the arrival of 

Internet and social media cultural boundaries have become porous. Interactive field of 

communication has enlarged, and possibilities of learning have increased. Influx of 

information is offering more opportunities of exposure to students. The present study 

focuses on EFL learners of Almajmaah University in Saudi Arabia, with an aim to find 

out self-motivated practices undertaken by them. 

 
 

4. Methodology 

This study is based on a questionnaire consisting of 36 questions. The questionnaire 

contains three fundamental portions. The first one is about gender and grades information. 

The 2nd portion pertains to students’ perception towards SMLL activities. The 3rd portion 

contains questions about their autonomous learning practices. The questionnaire was 

made and administered through Google Form. Response options under different questions 

varied according to the nature of the question. The question about students’ GPA had 6 

response options including 2 to 2.5, 2.6 to 3, 3.1 to 3.5, 3.6 to 4, 4.1 to 4.5 and 4.6 to 5. 

Questions about students’ perceptions carried 5-point Likert scale answers starting from 

strongly agreed, agreed , neutral, disagreed and strongly disagreed. Under the questions 

regarding their frequency of taking up self-motivated activities, students were given 4 

options including frequently , often , rarely and never. Some questions were open-ended, 

where students could mention their own ideas, and peculiar practices. The questionnaire 

was discussed and approved by senior professors present at the faculty and under their 

advice some items were incorporated while some others deleted. At the final stage a pilot 

study was conducted with 10 students, which identified some issues related to language 

comprehension. Hence, each question had an Arabic translation for complete 

understanding of the question by the students. Prior to administering the questionnaire, 

the researcher briefed the students about neutrality the research and confidentiality of 

their personal data. After receiving responses from 80 undergraduate EFL learners, the 

data was analyzed using descriptive statistics to determine the percentage of students with 

positive perceptions towards self-motivated language learning practices and the frequency 

of those practices. Finally, a correlation of these frequencies with their grades was also 

developed. 

 
 

5. Results and discussion 

5.1. Perception. 

We are what we believe ourselves to be and what perceptions about life we have. Our 

actions are charged by those perceptions. In the light of our first research question, 

perceptions of Saudi EFL learners towards SMLL are investigated first. In order to delve 

deep into their perceptions, three questions were asked in the questionnaire. Question-3 

pertains to their general belief in self-motivated language learning, Question-4 is about 

their own motivational level and willingness to put the concept into practice. Question-5 

enquires about their preference for SMLL practices. Table 1 shows an extremely positive 

attitude of the learners towards SMLL and their personal trend and liking for practically 
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pursuing such activities. In response to Question-3, 46 students strongly agreed, while 22 

students agreed to the basic concept of making extra efforts for learning language. That 

reflects an overwhelming positive perception of 46+22=68 students for the idea. On the 

other hand, only 5+2=7 students disagree with the idea of making extra efforts by the 

student out of the class. 5 students remain neutral, The mean and percentage statistics also 

highlight the comparison according to which 85 % students overall agree to the concept 

of self-motivation for language learning, while only 8.75% students expressed 

disagreement. To some extent similar pattern is observable in Question-5 where 

45+17=62 or 77.5 % students agree that they like to become engaged in SMLL practices, 

while only 3+3=6 or 7.5% disagree. 

Table 1: Data Reflecting Positive and Negative Perceptions 
 

 

Question-4, which primarily differentiates believing from doing in the sense that as an 

individual we may believe in an idea but in actual life we might not be putting that idea 

into practice as aggressively as we should. Hence, the question explicitly asks the student 

as to what his personal opinion and the state of actual willingness is to put the idea of 

SMLL into practice. 23 students strongly agree and 22 simply agree, yielding a total of 45 

students responding positively that they not only have positive perception about SMLL, 

rather also put their perception into practice. In comparison, 9+6=15 students said they do 

not do any such self-motivated activity. The resultant mean and percentage comparison 

also show a big number of 22.5 and 52.25% respectively who confessed to do SMLL 

activities, while a small number of students with mean 7.5 and 18.75 % said that they do 

not do such out-of-the-class activities. Hence, Figure-1 shows that in these three 

questions, i.e. questions 3, 4 and 5, out of total 80 students, a large number of students 

expresses overall positive perception of SMLL.  

Figure 1: Percentage of Agreement and Disagreement Comparison. 

However, the data presented in two columns of Table 1 is important. One is the number 

of students in Total Agree column and the other is the number of Neutral students in 

response of Question-4, which has been highlighted with red circle in Table 1. While 

responding to Question-3, and 5, respectively 68 ( 85% ) and 62 (77.5%) students totally 
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agree to the idea of SMLL, but when they are asked as to whether they themselves are 

doing SMLL activities in Question-4, the number decreased to 45 and so does the 

percentage to 56.25%. It means that although 85% of students were convinced of the 

effectiveness of SMLL activities and strategies, and 77.5% liked them, only 56.25% were 

actually converting their perception into practice. 

In this situation a big percentage of 25% students emerges that responds Neutral to 

Question-4 (shown in red circle in the Table 1), which means that although they had a 

positive perception towards SMLL according to their response to Question 3,and 5, they 

themselves were not practicing it. Actually, this is the target group for which this research 

will serve as guideline and open new vistas of learning language on their own. This 

perspective is what we have discussed as Learners’ Training, which is concerned with 

instructing learners for effective learning. For this purpose, we delved deeper into the 

practices of the learners to compile them for future learners. 

5.2. Practices. 

As far as practices of the learners are concerned, students are asked direct questions 

regarding use of specific resources and the activities of language learning which those 

resources engendered. Engagement in these activities is measured on a scale of 

Frequently, Often, Rarely, and Never, which are highlighted in the Table 2 (which shows 

the number of students) with dark green, light green, pink and red colours respectively. 

Frequently and Often are to be taken as sign of active students who undertake SMLL 

practices, while Rarely and Never are to stand for inactive student in SMLL practices. In 

17 questions on Table 2, it is found that students are Frequently engaging themselves in 

self-motivated language learning activities. Overall mean of these scales reflects that in 

each question, an average of 12 out of 80 students Never engage in autonomous activities, 

14.7 Rarely engage, hence 33 % students either never use SMLL practices mentioned in 

the questionnaire or use them rarely to improve their language. They constitute the 

inactive group. On the other hand, mean 21.6 Often engage, while 22 Frequently engage 

in autonomous activities which is simultaneously a healthy sign of active students (Table 

2). It is here that the teachers’ role comes in, who must try hard and train the learners to 

increase their frequency of engagement in SMLL practices from Rare to Frequent or at 

least Often and bring out inactive learners from the Never category. Students present in 

Never and Rarely category should be the target group for Learners’ Training. Further 

analysis of each question and the percentage of students who embark upon SMLL 

practices according to each level i.e. Frequently, Often, Rarely, and Never, reveals two 

categories of Active and Inactive EFL learners which is displayed through shades of 

Green (Dark and Light) and Red (Pink and Red) colours respectively in the Figure 2 

(which shows the percentage). 

Figure 2: Percentage Analysis of Active and Inactive Students in Various SMLL 

Practices 
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Table 2: Number Analysis of Active And Inactive Students In         Various SMLL Practices. 
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Responding to Question-6, 30% students confirm that they Frequently use books, CDs, 

Internet and Apps to teach themselves English language outside the classroom. While 

41% majority of the students say they do it Often. So, in total, that is an overwhelming 

majority of 30+41=71% which gets itself involved in SMLL activities as shown with 

green bars in the of Q-6 (Figure 2). And 20+9= 29% students Rarely or Never voluntarily 

adopt such out-of-class activities which makes the inactive group shown with red bars on 

the Figure 2. Getting further deep into Question-6’s classification of resources, in 

Question-7 we asked precisely as to whether students were reading books or not. 

Percentage on Figure 2 shows that students are not much interested in reading books. 

Only 6 % Frequently read books, while 21% Often read books to improve their English. 

That is, in total, 6+21= 27% which fall in the active book reader’s category. On the other 

hand, 48+25= 73% students are inactive as far as book reading as out-of-class SMLL 

activity is concerned and that is shown with pink and red colour bars for Q-7 in the 

Figure 2. Out of them 48% Rarely read a book, while 25% Never considered it as an 

option for out-of-class language learning activity. It was also proven in a class-project 

conducted by the researcher in 2019 in the English Department of College of Education 

in Zulfi of Almajmaah University wherein Reading only appeared at the second number 

of students’ priorities. See the following Table 3 and related Figure 3. 

Table 3: Students’ Prioritized Activities in SMLL (2019) 

Which activities do 

you do on your 

own to learn 

English? 

Video games Reading Listening  

to music 

Listening  

to English 

 podcasts 

 
60% 20% 10% 10% 

 

 

 

Figure 3: Pie Chart of Students’ Prioritized Activities in SMLL. (2019) 
 

60% of the students found themselves learning English language while playing video 

games. 20% of the students liked to improve their English language by reading about 

their favorite subjects. 10% of the student learned English words from music and song's 

lyrics. 10% of the students loved English podcast . Another survey conducted on 70 

students in 2018 at the same College further highlights this difference between the time 

students spend on Internet and the time they spend on book reading as a viable source of 

learning English. In the following Figure 4 a survey result has been compared in which 48 

students out of 70 told that they were spending less than 2 hours a day on book reading 

while on the other hand 45 students out of 70 were spending more than 8 hours a day on 

internet. 

60%20%

10%
10%

Which activities do you do on your own to learn Englsih? 

Video games

Reading

Listening to music

Listening to Englsih podcast
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                                           Figure 4: Comparison of Hours Spent on Reading vs Internet. 

 

As lesser number of students are accustomed to book reading, the answers to Question-8 

in Figure 2 are showcasing that a large majority of total 39+25= 64% is inactive readers 

who either Never or Rarely read an English short story or novel outside the classroom. 

This is a potent area where the learners need training as to what to read at what level.  

Question-9 pertains to writing personal journal or diaries for improving writing or 

practicing it at personal level. While responding to the question, students were briefed 

that instead of journal they could consider any writing activity which they were doing 

voluntarily on their own. The responses reflect 61% students Never write while 20% only 

Rarely write something outside the classroom making a huge group of inactive writers of 

61+20=81% students. Question-10 is about consulting Grammar. Grammar is something 

which students come across in their everyday in-class activities or interaction. When they 

are asked about it as to whether they seek extra grammar help out-of-class, the response 

reflect 43% students as active seekers which is shown as green bars in the Figure 2, while 

still a large group of 39+18= 57% students does not pay heed to it. Next, students are 

asked about electronic resources of Learning English words. One of them is Google 

Translation. In Question-11 and Question-12 they are asked as to whether they use 

Google Translate for translation of words. The response is overwhelmingly positive, and 

51+35= 86% students confirm that they actively use Google translation which means that 

students get benefit from this. The percentage drops little lower with 51+31=82% when it 

comes to immediate action as shown in Figure 2 under Question 12. Students express a 

little lackadaisical attitude to immediately consulting Google translation. So, here are two 

chances for teachers to intervene. First of all, they must train students to look for meaning 

of words. Secondly, they must train them to follow a new word immediately so that it is 

not skipped or missed.  

Question-13 is about watching TV-shows. It has been observed that Saudi EFL learners 

are interested in watching TV shows and 48+31=79% students are found to be actively 

using this technique for improving English. In Question-14 students open-endedly write 

down the names of the shows which they are watching for this purpose.Following Figure 

5 presents the list of those TV shows and the number of times they appear is students’ 

responses which according to them could be helpful for improving English language. In 

total 67 students came up with suggestions which are compiled in Figure 5. 

Figure 5: TV Shows and Movies on Student’s Priority List 
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According to this, Movies in general have been suggested by the students 13 times as 

viable source of learning English. Delving deeper, they suggested The Game of Thrones 9 

times, Friends 7, TV shows in general as 4 times while Sherlock Holmes three times. Ask 

Steve, Comedy in general, Vikings, Ellen Show, Foss and Verdon and Mr. robot have 

been suggested two times each. The other list includes Earth 2, Chernobyl, Breaking Bad, 

Impractical Jokers, Conan talk show, programs of sports in general, Peaky Blinders, 

YouTube and Netflix in general, Seinfeld, The Doctors, The Good Doctor, The Tonight 

Show: Jimmy Fallen, Sports Programs, Competition shows, Harry Potter, Titanic and 

Breaking Bad. Two of the students also suggest BBC and News as viable resources for 

learning English. A genre analysis of these resources as shown in Table 4, reveals 

students’ preference for particular genre in which they have interest, and which helps 

them learn English. 

Table 4: Analysis of Student’s Favorite TV Genre 

 

Name Details      Genre 

Game of 
Thrones 

American fantasy drama television series  Series  

Friends American sitcom television series  Series  

Sherlock 
Holmes 

Mystery action film Film   

Ask Steve Interactive TV show   Talk Show 

Vikings TV series  Series  

The Ellen 
Show 

American television comedy talk show   Talk Show 

Fosse/Verdon American miniseries  Series  

Mr. Robot American drama thriller television series  Series  

Chernobyl 2019 historical drama miniseries  Series  

Breaking Bad American neo-Western crime drama series  Series  

Impractical 
Jokers 

American hidden camera game show   Talk Show 

Conan Late-night talk show   Talk Show 

Peaky 
Blinders 

Family epic TV series  Series  

Seinfeld American sitcom series  Series  

The Doctors American talk show   Talk Show 

The Good 
Doctor 

American medical drama television 

series 
 Series  

The Tonight 
Show 

American talk show   Talk Show 

Harry Potter British-American film Film   

Titanic American epic romance and disaster film Film   

Breaking Bad American neo-Western crime   drama 
series 

 Series  

Earth 2 American science fiction  Series  

 Total 3 12 6 
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The genre analysis tabulated in Table 4 is further presented figuratively in the following 

Figure 6. In the light of above tabulated information in Table 4 and the following Figure 

6, we can safely deduce that students find television series most helpful learning English 

while Talk Shows are their second preference. Series provide a consistent progression of 

events which helps students learn situational vocabulary through prolonged exposure. 

Talk shows help students in learning everyday vocabulary used in interactive 

communication. Moreover, talk with gestures activates students’ cognitive abilities better 

and makes them learn meaning without translation and through role play and direct 

method.  

 

Figure 6: Favorite TV Genre. 

 

 

Under Question 15, 16 and 17, as shown in Table 2, and Figure 2, an overwhelming 

majority of students finds movies as viable means to learn English language. Students 

actively find it as a doable practice for learning English because it is shown with Green 

colour bars. In the percentage analysis of question-15 in Figure 2, 73+23=96% students 

watch movies. 58+34= 92% students watch films with Arabic subtitles. 41+43= 84% 

perceive subtitle as good for improving English. So, it shows that watching movies with 

Arabic subtitles helps them learning English and Saudi EFL learners are pretty much 

aware of it. As a teacher, one can use this SMLL practice for boosting learning in 

different areas of language. 

Answering open ended Question-18 (Which English Channel do you watch?), on one 

hand, students express their liking whole heartedly for YouTube, BBC, CNN, MBC, 

MBC2 and ABC channels, while on the other hand the researcher finds that a large 

majority of 33.75 % (shown with red colour) says that they don’t watch channels at all 

(see Figure 7). On this Figure, YouTube finds first position with more than 16% 

viewership, which reflects that students are well aware of efficacy of YouTube.  

Figure 7: Students’ Favorite English Channels 

 

15 

Students' preference for TV genre 

12 

10 
6 

5 3  
 

0 

Film Series Talk Show 
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Moreover, YouTube offers freedom to watch programs anytime, anywhere. It is 

interesting to find BBC and CNN on the Figure 7 as well, because both these channels, 

besides their political news reporting, also offer ample opportunity to learn and practice 

English language. It is commendable that students are aware of this fact and use them in 

their SMLL practices. BBC has designated portal http://www.bbc.co.uk/learningenglish/ 

for English learning while CNN can be used for listening-to-text learning practices. As 

the Figure 7 shows a large group of students does not pay heed to English channels as 

viable source of English language learning, this is yet another area which needs to be 

underlined for promoting English language. There is need to streamline it with 

academic teaching and train learners to use TV and movie channels in SMLL practices. 

Radio is yet another important tool which can be used for improving listening and 

pronunciation. When students are asked about it in Question-19 (see Table 2) as to 

whether they listen to English radio broadcast to improve their English , the numbers 

once again strikingly divide students into active and inactive (as shown in Green and 

Red). Percentage analysis in The Figure 2 further indicates that only 8% students 

Frequently listen while 28% Often listen. On the other hand, about 30+35=65% students 

constitute inactive group who Never, or Rarely listen. Under open ended Question-20, 

students were asked their choice of radio channel for learning English. The following 

Figure 8 reflects the preferred radio stations and the large group of inactive listeners with 

68.75% who say “I don’t listen” (shown in red bar), which almost corresponds to our 

calculation of percentage in previous Question-19 already discussed and here shown with 

red bar in Figure 8.  

Figure 8: Preferred Radio Stations and Percentage of Inactive Listeners 

In the Figure 8, BBC and Saudia Radio top the most liked radio stations’ list as far as 

listening to English broadcast is concerned. Hence, there are 31.25% active listeners, 

according to Figure 8 (which is about 8+28=36% under Q-19 at Figure 2) and out of them 

12.5% students are using BBC and Saudia Radio, while almost 4% listen to CBC radio. 

About 5% listen to Voice of America (VOA) and MBC2 while rest of the students listen 

to other radio station as displayed on the Figure 8. Some students, however, mentioned 

some topical preferences for listening like the ones related to Islamic religion, specific 

programs like Free-Briteny podcast and BBC Learning English program The English We 

Speak. One student also mentioned a mobile app Radio Garden which is an interesting 

http://www.bbc.co.uk/learningenglish/
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app conglomerating all the radio channels of the world. Overall, there are more inactive 

radio listeners. Radio broadcasts, again, is a deficient area where we find our students to 

be lagging behind. It is certainly a viable medium for improving listening. Only 31.25 % 

of students are using it, while other 68.75% need to be guided and trained. 

Questin-21 asks students about having online classes for improving English. During 

teaching to Saudi EFL learners, I came to know that some students were taking online 

English classes and some of them had actually gone abroad to improve their English. I 

also noticed that because of these two factors those students had quite a good accent in 

speaking. So, a few questions were framed to know further about online learning of 

English and find out as to which countries were important in this regard and why. In 

Table 2 under Question-21 we can see the actual number of students who responded and 

in Figure 2 under the Q-21 we can find the percentage analysis. In Figure 2, it becomes 

clear that only 11+19=30% students are active online learners from some foreign 

teachers. A large percentage of 53% is totally inactive in this regard and never opted for 

online learning from a foreign teacher. Here is a point that we may suggest to students to 

train them about this viable method for improving English. But the question is, where can 

we find such online teachers and which country is the preferred one? 

Under Question-22, students responded open-endedly and named countries where their 

teachers belonged to. The Figure 9 reflects that almost 19% of the students were getting 

online classes from British teachers. Americans were only second with almost 18% 

students getting online assistance from them. It is important to note on the Figure 9 that 

now Saudi teachers are also making their entrance into the online teaching as about 3.75 

percent students were getting online assistance from Saudi teachers. China, India, and 

Philippine, although non-native countries also find place in the list of countries which 

Saudi EFL learners prefer for learning English. Some students specifically mentioned that 

they had preference for native speakers. That’s why Britain and America are at the top of 

the list. Hence, like many other parts of the world, Saudi EFL learners also seem to be 

divided over the preference for native and non-native as well British and American 

English. The Figure 9 also shows a large group of inactive students who are about 53%, 

who say that they do not take online classes at all. It authenticates our results under the 

Question-21 in Figure 2, where a similar percentage says they Never take online classes. 

The purpose of such an equated presentation is to double-check students’ opinion and the 

results. 

Figure 9: Names of Countries Foreign Online Teachers Belong to. 

Another means of improving English is online chatting. With the arrival of modern 

technology and online chatting apps in mobile phones, it has taken public by storm and 

Saudi EFL learners are also found interested in chatting online with foreigners. 

Responding to Question-23 however, they gave a mixed response and we found 20+36= 

56% active chatters (green bars) while 26+18=44% were inactive (red bars), as shown in 

Figure 2. Hence, we can say that there is need to acquaint students with the use of 

technology for improving language learning through chatting. 
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A related question within Arab context was also asked from students as to who did they 

think as good teacher; male or female? Answering Question-24, students expressed an 

overwhelming liking for both of them as we can see in Figure 10.  

Figure 10: Preference of Online Male and Female Teachers. 

 

 

However, they expressed more preference for female teachers, opting 21% for female 

teachers against 15% male ones. This reflects that Saudi EFL students are more interested 

in having online classes from female teachers. When this aspect was discussed with a 

number of students they told a couple of reasons for this and said it was so because of 

female teachers’ better accent, voice clarity and patience which is required for online 

teaching. 

Under Question 25, students are asked about the chatting app they use for chatting with 

native speakers. In this regard, it is noted in Figure 11 that the most used app by the 

students is Twitter and WhatsApp. But both of them are not regular chatting apps, 

because Twitter is more of a kind of contacting and Short Messaging App (SMA), while 

WhatsApp (with its calling facility suspended in KSA at the time of this research), also 

works only as an SMA. From this we can conclude that these two apps are being used for 

contacting purposes and relaying links of web-based material. As we can see in Figure 

11, 11% students were using Skype and Facetime each, 10 % Facebook, almost 9% 

Cambly and Instagram each, and 7.5% used Snapchat for face to face chatting. It was also 

noted in the students’ responses that many of them were using more than one app 

simultaneously. Apps which appear down the lane in Figure 11 are of lesser preference. 

Figure 11: Preferred Mobile App.  
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Next, the researcher askes the students about their visits abroad for the purpose of 

learning English. In response to the Question-26 I found that only 17.5% students had 

visited foreign countries for the purpose of learning English. Although this is a very 

expensive way to improve English, but still we can include it in our viable means to 

improve English and students are well aware of it. The Figure 12 reflects that 17.5% 

students said yes, they had gone abroad while 82.5% said no, they had not gone abroad 

for learning English. It also suggests that a huge majority of the students are totally 

dependent on local education and local universities and English Departments had major 

role to play in improving the quality of English learning. 

 

Figure 12: Abroad Visits by Students.  

 

Next three Questions i.e. 27, 28 and 29 try to delve deep into categorization of internet 

apps, programs and channels according to grade 1-5, 6-10, and 11-14. Students are aware 

of the efficacy of such categorization in the sense that it offers easy to hard approach to 

learning English practices. Table 5 effectively puts forward some resources which 

students use for improving English. It is important to note that YouTube, Cambly and 

Duolingo are considered to be effective at all stages. 

Table 5: Suitable Internet Resources for Different Age Groups. 

Apps, programs, 
channels suitable      

for Grade 1-5 

Apps, programs, 
channels suitable   

for Grade 6-10 

Apps, programs, 
channels suitable  

for                          Grade 11-14 

YouTube YouTube YouTube 

Cambly Cambly Cambly 

Duolingo Duolingo Duolingo 

YouTube kids YouTube for kids 
 

Netflix for kids Netflix for kids Netflix 

Kids on the net Buddytalk  Youglish 

Peppa pig Discord Learn English 24/7 TV 

Lingo Kids App Voice 

pronunciation 
TED 

 
Khan Academy British Council KSA 
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Furthermore, YouTube Kids is considered of importance for Grade 1-5 and Grade 6-10. 

Similarly, Netflix Kids is considered good for lower grades while Netflix main channel 

holds much importance for high graders. Cartoon series Peppa pig is important for 

smaller grades while TED (platform devoted to Technology, Entertainment and Design 

for discussions and ideas) is recommended for higher grades as it pertains to serious and 

higher-level stuff. It is also to be noticed that some students take interest in British 

Council KSA and even for more broader horizon they deem it necessary to benefit from 

anything that includes English speaker. When under Question-30, students are asked 

about cartoon shows of their interest which they think can help improve English, they 

come up with a number of choices including Peppa Pig, Chu Chu TV, Cat Boy, 

Miraculous Ladybug, SpongeBob, Gum-ball and Dora. During interactive discussions in 

the class, it also became clear that cartoons were excellent for learning interactive English. 

Postponing discussion about Question-31 for a while, let’s discuss Question-32, 33, and 

34 first. As we have already seen in 2019 departmental research discussed above in Table 

3 and Figure 3, that video games are an important self-adopted learning activity, it 

becomes necessary to investigate it in detail as to how it benefits the students in language 

skills. Hence, five questions are asked in this research from 80 students, but only 28 

students respond to them. Question 32, 33, 34 have been tabulated in Table 2 and Figure 

2. Showing the number and percentage respectively. Under Question-32 students were 

asked about the role of video games in improving reading skill. In response to this 

question an overwhelming 39+39= 78% majority (shown with green bars for Q-32 on 

Figure 2) says that it Frequently and Often helps them in this skill because in modern 

strategy games there is a lot to read before embarking on a game expedition. Same trend 

appears under the Question-33 and 34 wherein students vigorously vote that video games 

give them opportunity to listen to English and talk to native speakers respectively See 

green bars for Q-33, Q-34). After becoming confident that video games do help students 

in three major skills i.e. reading listening and speaking, it is important to know those 

popular video games as well as their reason of popularity so that such games may be 

incorporated in our self-adopted strategies. 

Under Question- 35, students are asked which video game they like for online talking and 

playing? Figure 13 emphatically highlights the most popular video games among Saudi 

EFL learners which they think help them learn any or all three of the English skills. As 

video games are a changing phenomenon, they keep on developing and changing as their 

market of popularity remains in a flux. We need to know what those criteria are which 

Saudi students consider important while considering a particular video game good for 

language learning skills. It is important, because these criteria may serve us as parameters 

in future to determine the efficacy of a new video game.  

 

Figure 13: Popular Video Games. 
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Following Table 6 exhibits the response of Saudi EFL learners to an open-ended 

Question-36 which asks why they prefer one game over the other. In the light of the 

reasons 1 to 6 given by students, we may conclude that particularly those video games are 

best for Saudi EFL learners which have more native English speakers as players in their 

online chat-lobbies. 

Table 6: Reasons for Preference of One Game on the Other.  
 

REASONS FOR PREFERENCE 

1. Because a certain game has more native people than the other. 

2. To talk to native speakers. 

3. Because it gives me a chance to communicate with native speakers 

4. If there are a lot of native speakers playing it. 

5. To give the time to talk free and listen to native speakers clearly. 

6. Because I meet a lot of native speakers and contact with them. 

7. To communicate with others. 

8. Because you meet more than one person all the time. 

9. You have strong ability to talk more with others. 

10. For easy conversation online. 

11. Because I talk to people and have many lists of well-known words. 

12. Speaking more and using more vocabulary. 

13. Because I love it, and all of it in English the players and the setting of the game. 

14. Some of the games are already Arabic , so you cannot improve your language  

           through     Arabic games.. 

15. Some games don’t have native speakers. 

Reasons 7 to 10 prescribed in Table 6 suggest the ways students get benefit from Video 

Games. For example, they provide them with easy access to conversation opportunities 

wherein they can talk and communicate. Under reason 11 and 13 students remark that 

while talking to others, they build their vocabulary because a very important reason for 

the efficacy of a video game for EFL learning is its English setting. And finally, students 

opine that those vides are not good for EFL learning if (1): the game itself is in Arabic 

layout, (2): they don’t have native speakers in their chatting lobbies. Because “ you 

cannot improve your language through Arabic games.” Hence, we can say when this 

research was conducted, Call of Duty, PUBG, and Fortnite are the type of games which 

can help improve our English as part of SMLL practices. 

Finally, under yet another open-ended Question-31, students are asked to suggest some 

other SMLL practices which they deem viable and good. In the following Table-7, I have 

put forward those suggestions and arranged them according to their thematic relation. 
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                   Table 7: SMLL Practices Suggested by Students 

 

SOME MORE SUGGESTIONS 

1. Practice. 

 

5.3. C 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 All these suggestions are of practical nature. Practice makes a person perfect. They 

emphasize upon personal activities like memorization, reading, writing as well as social 

activities including connecting with people who can talk and use English in everyday life.  

5.3. Correlation Between Perception and Grades.  

Finally, a correlation is established between the positive perception of the students and 

their grades which they achieved till the commencement of this research. In this regard all 

those students who responded strongly agreed and agreed in Questions-3,4 and 5 were 

filtered which numbered 29. It was exactly the mean of the mean of students already 

calculated in Table 1 who agreed to our questions and had positive perception towards 

SMLL practices. The following Figure 14 is a graphic representation of the percentage of 

the students out of those 29 students and their Grades in the university. It is important to 

note that about 86% of the students with positive attitude towards SMLL practices had 

grades ranging from 3.1 to 5 and only a marginal group of about 14% was having grades 

under 3.   It reflects that the students with positive attitude to SMLL achieved higher grades 

in the university. 

2. Use in everywhere. 

3. Speak as much as you can. 

4. Look for someone who speaks English and talk with him. 

5. Practice, talk to people who have English language 

6. Speaking with colleagues in English 

7. Talking with natives. 

8. Talk with European people. 

9. Using English language in every day conversations 

10. Speak with myself . 

11. Speaking with myself , trying to listen carefully to the people how are they  

                                                                                                                                                                                                                                                       speaking English. 

12. Reading books 

13. Reading some easy books 

14. Reading novels, books, news, blogs 

15. Writing and listening 

16. Handwriting. 

17. Memorize new words 

18. Translate household items, and outdoor things. naming them. 
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Figure 14: Correlation of Perception and Grades 

 

 
6. Conclusion 

Data analysis and discussion of the study present a detailed view of the students’ 

perceptions towards Self-Motivated Language Learning practices while providing 

detailed information regarding their resources and ways to improve their language 

learning. The findings provided a firm ground for insightful pedagogic improvement as 

well as build Learner’s Training strategy. 

Regarding my first research question, the study shows an overwhelming 85 % majority of 

the students agrees to the concept of self-motivation for language learning, and 77.5 % 

students like to become engaged in SMLL practices. But still there is a big chunk of 25% 

students who, in spite of having positive perception, were not converting their ideas into 

practice(Neutral as shown with red circle in front of Question-4, on Table 1). This is the 

target group for which this research suggests the following recommendations as part of 

Learners’ Training, which should be concerned with instructing them strategies for 

effective learning. 

Regarding my second research question we have had ample discussion in the data 

analysis section and students preferred practices and resources have been tabulated. 

Based on those discussions we may highlight two target areas: deficient and affluent ones. 

In deficient areas where the percentage of inactive students is more, we need to introduce 

certain techniques and in affluent areas, where the percentage of active students is more, 

we need to maintain different techniques and streamline them with the pedagogic process. 

For this purpose, it is suggested that Learners’ Training and advisory platform may be 

launched in the English department for promoting SMLL practices. 

We need to improve following deficient areas: 

1- Leaners’ Training 

2- Improving book reading including stories and novels and vocabulary focused writings. 

3- Journal writing as shown in discussion under Question-9. 

4- Improve grammar-based activities which include rules and practice-based activities. 

5- Improve the habit of looking for meaning immediately when a new word comes    

    across. 

6- Students are mostly interested in English TV series and talk-shows which contain                    

    communication activities for improving interactive vocabulary. Besides, videos with      

   Arabic subtitles are also important in improving English. 
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7- A large group of 33.75 percent students don’t watch English channels. In this regard      

the role of the teacher becomes important to scrutinize channels and guide students and if 

there are there are some cultural hinderances, they must be sorted out. 

8- Around 70% of students don’t have idea of radio broadcasts. They must be guided in 

this respect as English radio  broadcast is important source for improving listening. 

9- About 53% students never had a chance to go online for learning English. Although, 

by the time this research was being concluded, all university classes had shifted to online 

teaching in KSA due to Covid-19 outbreak, but there is need to improve it so that 

students could voluntarily join international courses and online English learning 

opportunities. 

10- Almost 44% students never used online chatting, which can be an area with high 

potential for learning English language. 

We need to promote following affluent areas: 

1- Use of Google translation or online dictionaries. 

2- Apps, programs, and channels suggested by students as showcased in Table-5 can be 

used for graded viewing i.e. from easy to mediocre and then to advanced level. 

3- Cartoons and videogames have huge potential for language teaching. These resources 

are being used by the students, but they must be properly incorporated within pedagogic 

process. In this regard reasons of preferences as suggested by students and tabulated in 

Table-6 have great importance even for future implementation. 

4- TV series and talk shows like Friends, Sherlock Holmes, sitcoms, comedy series, 

interactive talk shows, action movies with subtitles and even news channels are popular 

with students. 

5- BBC / CNN News offer effective language learning platforms like BBC website 

http://www.bbc.co.uk/learningenglish/. 

6- Chatting online with native speakers is a viable method of improving English. Besides, 

Saudi students like both male and female online teachers for learning English. 

Finally, for our third research question, we have seen that positive attitude towards SMLL 

practices and active and practical voluntary participation in them leads to better grades in 

classes as the research shows that active SMLL practitioners scored high on the grade 

table and achieved grades from 3 to 5. The results reveal the importance of the learners’ 

understanding of their own self-direction in language learning. This research will not only 

raise students' awareness of language learning strategies, but also improve teachers’ 

approach to establish tasks, innovate strategies and make the learning process more 

interesting. 

In the end, the researcher is in total agreement with Harmer (2007) who argues that “The 

ideal situation is for the students to take over their own learning- in other words, to do it 

without having to be shown how by the teacher” (399). However, it is also important to 

mention that all these practices are supportive in nature and not substitute of classroom 

teaching and for this purpose Learners’ Training is very important for SMLL practices 

and this research will prove a small step towards identifying such practices for Saudi EFL 

learners. 
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